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PREFAC10

0 quarto nimero da revista Eatudos Gexmdnicos vem mais uma
vez divulgar os trabalhos dos professores do Departamento de Le-
tras Germdnicas da Faculdade de Letras e dos alunos da Pég~Gradua
¢do em Letras - Inglés da UFMG.

Neste numero estdo incluidos os Anais da Terceira Semana
de Estudos Germdnicos, realizada pelo Departamento em outubro,com
a participacao de professores da UFMG e de outras universidades
brasileiras e estrangeiras.

0 Conselho Editorial apresenta seus agradecimentos a todos
08 que colaboraram para a publicagdo de Estudos Geam@nicod e em
particular a chefia do Departamento.

Mengdo especial deve ser feita ao Goethe-Institut e ao Colegiado
do curso de Pos-Graduagdo em Letras, que complementaram a verba ne
cessdria para este ninera.

0 Departamento e o Conselho Editorial esperam poder dar con
tinuidade a revista, veiculo indispensdvel para que as pesquisas
dos professores e alunos sejam levadas além dos limites da Facul-

dade.






CONSTDERACOES SOBRE INTERFERENCIAS DE ORDEM PSICOLIGICA NO
ATO DE LER, EM CURSOS DE INGLES INSTRUMENTAL

Luiz Otdvio Carvalho Gongalves de

Souza - UFMG -

0 propdsito imediato deste trabalho
@ estabelecer um ponto de partida
para o estudo da interferéncia que
fatores afetivo/motivacionais exer
cem sobre og aspectos cognitivos

no desenvolvimento da habilidade de
leitura®, em cursos de inglés com o
propdsito de desenvolver tal habili
dade. 0 artigo & dividido em 3 par
tes: (1) Introdugdo; (2) Considera
GOes tedricas e (3) Implicagdes pe
dagdgicas.

1. Intaoducdo

Partindo do principio de que se tem dado nos (ltimos anos
uma forte énfase aos aspectos cognitivos envolvidos no processo
do desenvolvimento da habilidade de ler com finalidade de compre
ensdo e critica, tanto em lingua materna quanto em 1ingua estran-
geira, este trabalho tem como propdsito colocar em discussdo es-

ses aspectos cognitivos frente aos afetivo /motivacionais. Nesta

,uoo

* "Lar & un ato extremamente complexo, que necessita de sinteses
interdisciplinares para ser explicado”. In SILVA, Ezequiel. lei-
fuxa ¢ Realidade Baasifeira.Porto Alegre,Mercado Aberto,1983,p. 19.
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discussdo pretende-ge apresentar algumas consideragSes tedricas,

experiéncias realizadas e algumas evidéncias de sala de aula em

cursos de inglés cuja meta & desenvolver a habilidade de ler.
Atualmente h3 uma forte crenga e algumas evidéncias de que

1 e afetivo/motiva-

existe uma interagao entre fatores cognitivos
cionais influenciando a MOTIVAGAO, que, por sua vez, interfere no
ato de ler. Talvez se possa dizer que em lingua estrangeira essa
interagdo € mais proeminente, uma vez que hd, também, uma interfe-
réncia consideravel de fatores lingbisticos.

Uma das evidencias de que a Leitura — ato que requer habili

dades cognitivas — interage com fatores afetivos € a conclusido de

VERNON (1957) que consta em DOWNING E LEONG (1982:249):

1t seems clear that in some cases the
emodtional difficulties are the primary
and fundamental factor in causding
reading disability: whereas 4in othears,
the emotional difficulty is lLangely
caused by the ueading disability.

Nota-se, aqui, a interagdo entre fatores emocionais e o ato de ler:
a perturbagao emocional causa fracassos, ou pode ser produzida por
se experimentar fracassos na leitura.

Além disso, segundo alguns psicolingllistas, os fatores mo-
tivacionais, também, interferem, significativamente, nos processos

cognitivos. DOWNING e LEONG (1982:239) citando McDONALD dizem:

eoo undea the influence o4 an inteanal
process, called MOTIVATION, the individual's
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behavion persists until a goal has been
reached...

Pode-se concluir que a MOTIVAGCAO &€ que impulsiona o individuo a
atingir sua meta em uma determinada atividade. Em outras palavras,
o leitor sd atingirad sua meta de compreender um texto, no momento
em que ele estiver predisposto motivacionalmente a fazé-lo. £ cla-
ro que essa predisposigdo & o passo inicial para que todo um pro-
cesso cognitivo se desencadeie.

Devido ao paradoxo de ter-se observado a forte interag¢dc en-
tre fatores cognitivos e afetivo/motivacionais no desenvolvimento
da habilidade de ler, mas ainda serem escassos o5 estudos e expe-
riéncias realizados na drea, & que se propde desenvolver este tra
balho como uma contribui¢d@o no assunto, voltado para cursos de
inglés, em que o propdsito € o desenvolvimento da leitura., H3 vi-
rios autores que j3 comegaram a focalizar o problema, mas grande
parte das pesquisas e experiencias s3o em fungdo da aprendizagem
em ambito geral. A partir daf, transferem-se as conclusdes para
o campo da leitura. Assim, este trabalho assume um cariater experi-
mental, esperando que futuras pesquisas e experiéncias venham

confirmar ou reformular algumas das consideragoes aqui discutidas.

2. Considenagoes Teoricas

Partindo de pressupostos psicolinglisticos ja consagrados,

pode-se, hoje, dizer que ler é um ato que envolve fatores cogniti-
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vos. A titulo de ilustragdo, tem-se a esclarecedora contribuigao

de GOODMAN (1967), citada em GOLLASCH (1982:33,3u4):

Reading 44 a psycholingulstic guessing game.
1t involves an interaction between thought
and language.

e, também, a complexa interpretagdo do ato de ler dada por SMITH
(1978:1):

Theae 48 nothing about reading that is unique,
whether one consideras the stauctune or the
functions of the baain., Theae 48 also nothing
about heading that is unique as far as
intellectual processes ane conceaned.

Esses fatores cognitivos sofrem influéncia de fatores como
a MOTIVACAO e a PRE-DISPOSIGAO MENTAL. Estes ultimos, por sua vez,
sao bastante influenciados por fatores afetivo/motivacionais tais
como: a AMEACA, o DESAFIO, a INSEGURANCA, o MEDO DO FRACASSO, a
ANSIEDADE, a CONFIANCA, etc.. Assim, conclui-se que hd uma Intima
relagaoc entre os fatores cognitivos e afetivo/motivacicnais inte-
ragindo no ATO DE LER. Entretanto, ha dividas quanto ao problema
de como esses fatores se interagem, interferindo no ATO DE LER.

A fim de tentar responder algumas diividas relativas ao pro-
blema, serao apresentadas conclusces dos estudos de ANDREAS, rela-
tadas em DOWNING e LEONG (1982), entremeadas de contribui¢des de

outros pesquisadores da area. ANDREAS propoe tres conceitos afe-
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tivo/motivacionais que inteferem na Leitura: INCITAMENTO (Arousal),
INCENTIVO (Incentive) e REFORCO ou RECOMPENSA (Reinforcement).

Congiderando o primeiro conceito - INCITAMENTO - tem-se co-
mo definigdo: Ativagdo do Cortex (Cortical Activation). Segundo
alguns autores esse incitamento ndo deve ser nem excessivo, poden-
do causar hipertensao, nem insuficiente, podendo causar torpor. No
momento em que 6e tem um nivel de incitamento ideal (intermediirio),
tem-se uma situagac propicia para que ocorra a ATENGAO e a CONCEN
TRACKOz. Nota-se, entao, que o fator de incitamento € necessario
para que o ato de ler se inicie, uma vez que este, como pProcesso
cognitivo, exige atengao e concentragao, a fim de que ocorra o
processamento da informagao.

A psicologia de respostas emocionais tem evidenciado a in-
fluéncia que alguns fatores afetivo/motivacionais tém sobre a
ATENGCAO e CONCENTRACAO, como por exemplo, o AUTO-CONCEITO, a AN-
SIEDADE, a RECUSA DE APRENDER e a PREOCUPAGAO, os quais exercem
grande interfereéncia no processo cognitivo, na medida em que blo-
queiam a mente impedindo a ativagdo do cértex. Logo, ndo havera
incitamento, o que impossibilita a atengdo e a concentragdo de
ocorrerem. Assim, o ato de ler esta impedido de se processar. Nes
te caso, depara-se com o impasse: bloqueio mental versus a exigén
cia académica de ler. Entdao, hd muitas oportunidades para se expe
rimentar o fracasso. Este gera reagoes emocionais, como recusa
ou agress3o pela tarefa, mas o impasse continua. Tem-se, entao, um
efrculo vicioso, em que, quanto mais fracassos, mais ansiedade
surge e, conseqlilentemente, mais fracassos ocorren.

Segundo ANDREAS, este circulo vicioso gera a Exaustdo

(STRESS), levando o leitor a encarar a Leitura como uma AMEAGCA. E
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assim, surgem reagdes afetivo/motivacionais muito fortes e nega-
tivas, impedindo o desenvolvimento de qualquer habilidade cogniti-
va. Para DOWNING e LEONG (1982), as perturbagoes emocionais e o

fracasso no Ato de Ler sdo interativos,conforme ilustra a Figura 1.

Estimula a

ATO DE LER »| FRACASSO | DESATENCAO e
a AVERSAO
(-)
-
A
, SERIE DE FRA
ATENGAO coucz:u'rRAng_l CASSOS
-) ,
(=) STRESS
PERSONALIDADE | (=) LEITURA =>
AUTO-CONCEITO ANSIEDADE [« AMEAGA

Figura 1 - Circulo Vicioso com Realimentagdo Negativa.

Considerando o segundo conceito - INCENTIVO - tem-se como

definigdo, dada por McDONALD (1965) em DOWNING e LEONG (1982:249):

An incentive {8 a reward or aource of need
satisfaction that a person may obtain. The
possibility of attaining this reward oxr

goal induces motivated behavior. An incentave
is something preffered to a Learnea to

engage him in the actionsd of Learaning.
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Este segundo fator & responsivel por uma série de reagoes
emocionais como o INTERESSE, a CURIOSIDADE e a MOTIVAGAO. Segundo
BRADLEY (1969) em DOWNING e LEONG (1982:251), a crianga fica cada
vez mais curiosa e motivada, quando sua atengao & atraida por al-
guma coisa que esteja fortemente ligada aos seus interesses. De
acordo com DREVER, também citado por DOWNING e LEONG (1982:252),
interesse designa um tipo de sentimento, que poderia ser chamado
de "significativo” ("worth-whileness"), que & associado com o fa-
tor Atengao em fungao de uma meta.

0 psicolinglista McDONOUGH (1981) considera que um dos fa-
tores mais importantes no desenvolvimento de habilidades cogniti-
vas € a MOTIVACAO e que esta é alimentada no momento em que o pro-
fessor desenvolve um corpus significativamente e de maneira trans-
ferivel. Tal perspectiva esta intimamente ligada a idéia de trans-
formagao, processo cognitivo. Entretanto, ele diz que tragos da
personalidade tais como a Introversdo e a Extroversao exercem uma
forte influencia no fator MOTIVAGAO, subdividindo-o em dois ti-
pos: (1) MOTIVAGAO em fungao de EVITAR o FRACASSO e (2) MOTIVAGZO
em fungao de ATINGIR O SUCESSO. Com isso, ele afirma que alunos
que demonstram uma dosagem considerdvel do tipo (1) conseguiram
experimentar o sucesso mais facilmente atraves de atividades como
a Instrugdo Programada, em que a margem de erros € altamente redu
2ida (Base Skinneriana). Por outro lado, alunos que demonstram uma
parcela significativa do tipo (2) s3o mais adeptos — se sentiriam
mais incentivados — de atividades que exigem mais o raciocinio, o
pensar e o desafio mental (Base RacionalistalCognitivista)3.

Por conseguinte, dir-se-ia que, se no desenvolvimento da

habilidade de ler fossem usados textos relevantes aos interesses
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do leitor e que fossem trabalhados atendendo aos propdsitos e ca-
racteristicas do mesmo, ter-se-ia uma situagao propicia nao mais
a fracassos, mas 8im a sucessos.

Alguns autores concluem que ocorrendo uma série de suces-
805, a CONFIANGA do leitor & estimulada, hd uma realimentagdo emo
cional positiva, que gera positividade no auto-conceito e, assim,

mais sucessos. A Figura 2 ilustra a realimentagao positiva aqui

discutida.
Estimula o
INTERESSE e
ATO DE LER SUcesso a CURIOSI-
DADE
(+)
(+)
ATENGAO | | cONCENTRACRO ggggsgg
(+) ()
+
RELAX
LEITURA =>
PERSONALIDADE | (+)
AUTO-CONCEITO [© CONFIANCA DESAFIO

Figura 2 - Circulo Vicioso com Realimentagdo Positiva,

Observa-se na Figurd 2 a realimentagao positiva ao auto-
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conceito (personalidade), causada pela CONFIANCA. Enquanto que na
Figura 1 hda uma realimentagdo negativa , causada pela ANSIEDADE.

£ claro, na Figura 1, como a ANSIEDADE,realimentando negativamente
o auto-conceito do leitor, leva aquele que lé a uma série de fra-
cassos, causando o STRESS. Entdo a leitura passa a representar

uma AMEACA. Por outro lado, a Figura 2 evidencia a realimentagao
positiva - CONFIANGA - estimulando o interesse. Tem-se, entao, uma
série de sucessos, levando o leitor a um estado de RELAX, o que

o possibilitara ler com mais facilidade e processar a informagao
satisfatoriamente. A leitura passa a representar um DESAFIO em que
o leitor é seduzido pelo desejo de alcangar exito na tarefa®. Em
suma, o fator PERSONALIDADE/AUTO-CONFIANGA tanto interfere nos re
sultados da Leitura como @& interferido por eles, gerando o circulo
vicioso ilustrado nas duas figuras (ou negativo ou positivo).

Retomando os dois primeiros conceitos de ANDREAS, pode-se
observar que o Incitamento é que ativa o leitor para que, entao,
ele e sinta incentivadoj; o Incentivo, por sua vez, também atua
sobre o fator Incitamento, criando, assim, um sistema interdepen-
dente.

0 terceiro conceito de ANDREAS & o REFORCO, para o qual ele
apresenta como sinonimo a palavra RECOMPENSA. S@o considerados
dois tipos de Reforgo: extrinseco e intrinseco. 0s reforgos ex-
trinsecos sac recompensas tais com6 notas, balas, presentes, que
sao dadas as criangas a fim de manté-las engajadas na tarefa.
Quanto a essa forma de reforgo, OLIVER (1976), citada em DOWNING
e LEONG (1982:250), afirma que

ees the use of extainsic rewards fox
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reading may give the child a false concept
of the purpose for reading.

Isto evidencia que quando o leitor se engaja em uma leitura € com
propositos mais intrinsecos (por exemplo, auto-realizagao, auto-~
desenvolvimento, etc.). Além da afirmagdo de OLIVER, GIBSON e
LEVIN, citados em DOWNING e LEONG (1982:250), dizem que

Extrinsic aewards keep the chitd at the
task. When they are withdrawn, the aate
0f activity at the task daops
immediately and sharply. When the
reindoncers are discontinued the Learnea
seems Lo have no motivacional basis foa
continuing.

Isto reforga a idéia de que recompensas extrinsecas s3o enganosas,
ndo contribuindo, até certo ponto, para um desenvolvimento do lei-
tor em termos de proficiencia.

Por outro lado, pesquisas mostraram que a conscientizagdo
dos alunos a respeito de resultados € uma recompensa intrinseca
bastante eficaz no ambito cognitivo, mas perigosa no ambito afe-
tivo/motivacional. De acordo com DOWNING e LEONG (1982) o feedback,
cognitivamente falando, fornece informagGes uUteis e motivadoras pa
ra melhorar os aspectos ainda deficientes, mas, afetivamente, pode

tanto encorajar como desencorajar o aluno.
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3. Implicagoes Pedagdogicas

Através de entrevistas com professores que atuam er Cursos
de Ingles Instrumentals. com o propdsito de desenvolver a habili-
dade de leitura, foram detectadas as seguintes evidencias, demons

tradas por alguns alunos, em algumas situagoes:

a) MEDO DO FRACASSO, gerando:

. rejeigdo ao curso; descrenga em relagao ao método; duvida da
sua propria capacidade de raciocinio; inibigdo frente aos co-
legas e professor; aversao pelas atividades; agressao e/ou
abandono; inseguranga a tal ponto de ndo querer correr ris-

cos, ou seja, usar novas estratégias.

b) ANSIEDADE, gerando:

. dificuldade de raciocinio, medo de se posicionarem criticamen
te frente ao texto; aversao pelo método e atividades; agres-
s3o e/ou abandono; dispersac (dificuldade de concentragdo);
fracasso; insegurancga; motivagao em fungao de evitar o fra-
casso; intolerancia por situagdes em que as conclusdes nao
s3o iinicas; impaciéncia frente a contextos didaticos em que
o proprio aluno tem que chegar as suas conclusdes indutiva-

mente.

c) CONFIANGA, gerando:
. interesse pelo método e atividades; crenga na sua capacida-
de de raciocinio; motivagdo; seguranga; vontade de atingir

8xito; disposigdo para desafiar situagoes/problemas criados
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no processo do desenvolvimento da leitura.

d) AUTO=-CONCEITO
. POSITIVO, gerando:
- motivagdo em fungao de atingir o sucesso; interesse; condi-
gCes mentais favordveis a aprendizagem (mente relaxada);
capacidade de transferencia para situagCes extra-classe,

com resultados satisfatdrios.

. NEGATIVO, gerando:
- aversdo; medo de fracassar; subestimagdo de si mesmo; con

digGes mentais ndo favoraveis a aprendizager (mente tensa).

Algumas dessas reagces foram constatadas através da prapria
verbalizagao dos alunos, em sala ou em particular, no momento em
que eles atingiram um estado de tensao que ndo mais conseguianm se
conter. Aqui, € aceitavel dizer que este estado pode ser identifi-
cado com o estado de STRESS, abordado em DOWKING e LEONG (1982),
evidenciando a exaustdo atingida por causa de ansiedade e medo do
fracasso.

Outras reagdes foram notadas, em certos momentos do curso,
em conversa com os alunos, tentando-se explicitar o que estava
ocorrendo.

Além disso, apds determinadas atividades (teste ou exerci-
cios de avaliagao), os alunos foram questionados quanto aos seus
sucesso e fracasso . 0s alunos bem sucedidos alegaram que tive-
ram sucesso porque conheciam algo sobre ¢ assunto ou porque gos-
taram do texto e ficaram curiosos por desvendaren a sua mensagem.

Ja os alunos mal sucedicdos alegaram que o método era confuso e
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falho ou que, se ndo usassem diciondrio e nido soubessem gramatica,
era quase impossivel entender um texto. Observa-se que, geralmen-
te, 0 sucesso & explicado com base em fatores motivacionais ineren
tes ao proprio leitor (intrinseco) e que o fracasso é associado a
fatores motivacionais extrinsecos.,

Diante dos fatores mencionados, observa-se, novamente, evi-
déncias de varios aspectos afetivo/motivacionais, que foram teori-
zados na segunda parte deste artigo, tais como: MEDO DO FRACASSO,
ANSIEDADE, VONTADE DE ABANDONAR, AGRESSAO, RECUSA DE APRENDER OU
DESENVOLVER UMA DETERMINADA HABILIDADE, INSEGURANGA, AUTO-CONCEITO
(POSITIVO e NEGATIVO), CONFIANGCA, INTOLERANCIA, IMPACIENCIA, etc.,
etc., interferindo nos processos cognitivos do ATO DE LER. Aspec-
tos como esses podem contribuir para que cursos dessa natureza
fracassem devido ao fato de que a capacidade intelectiva dos alu-
nos & bloqueada pelos fatores afetivo/motivacionais e ndo porque
os alunos nao tenham tal capacidade. Além disso, analisando o in~
sucesso de determinados cursos de ingles desta natureza, a luz
de teorias psicolingliisticas, pode-se afirmar que o insucesso &
devido a posturas coerentes com o modelo "behaviorista™ que con-
trastam visivelmente com as adotadas pelas teorias aqui apresen-
tadas. Por exemplo, as teorias apresentadas aqui levam em conta
fatores afetivo/motivacionais interagindo com fatores cognitivos.
Ambos os fatores enfocados estdo totalmente divorciados dos aspec
tos comportamentais presentes no modelo "behaviorista" = S— R,
Assim, dir-se-ia que o modelo S—— R é insuficiente para explicar
e desenvolver o complexo ATO DE LER com seus sucessos e fracassos.,

As alternativas de solugado utilizadas foram, geralmente,

aquelas que estao associadas a um fator emocional em vez daquelas
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de ambito cognitivo. Algumas de ambito emocional s@o: conversa com
os aluncs, em particular ou em classe, explicando o que estava
ccorrendo e, assim, realimentando-os positivamente com atributos
de "capazes intelectivamente"” e com votos de confianga e sucesso
por parte do professor. Ou, entdo, deixar que os alunos usassem

as estratégias que lhes aprouvessem mais, com a responsabilidade
de preencherem o8 requisitos pedidos no curso.

Outras alternativas bastante validas — digo "vdlidas" a
partir de comprovagGes experimentais em sala de aula — foram: ex-
plicitagdo do porqué de se desenvolver uma determinada seqliencia
de passos nos exercicios, de modo que pudessem transferir estra-
tégias e técnicas treinadas para situagces reais extra-classe;
conscientizagdo do aluno a respeito dc "complexo processo motiva-
dor que se desenvolve dentro dele, encaminhando~o a trabalhar
desembaragadamente em fungao dos objetivos Por ele propostos”®;
adequagdo dos objetivos o mais proximo possivel das necessidades
dos alunos. Com tudo isso, objetivou-se possibilitar aos alunos
condigGes de experimentarem a auto-realizagdo em situagces reais
extra-classe.

As conclusces obtidas, no final dos curscs, foram que os
alunos safram=se muito bem, pesarogsos pelo curso ter chegado ao
fim e dizendo que ja estavam "pegando” textos em inglés, lendo e
compreendendo-08, pelo menos em nivel de compreensao global e de
ideéias principais. Aqui cabe uma ressalva de que ndo se estd afir
mando que o5 alunos ce transformaram em leitores fluentes, mas
que adquiriram seguranga e subsidios para que pudessem se desven-
cilhar dos problemas e obstdculos que se encontram no campo da

Leitura e do conhecimento. E mais, os erros que esses alunos come-
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tem, eles prdprios os encaram como pontos positivos e de progres-
so7.

Conclui-se,entdao, que resultados positivos podem ser alcan
cados a partir de medidas como essas que foram tomadas, consideran-
do-se aspectos de Personalidade e Auto-Conceito, entre outros de
cardter linglfistico. Os resultados positivos alcangados a partir
de tais medidas refor¢am o ponto de vista de que a ANSIEDADE cons-
titui uma realimentagao negativa, levando ao STRESS, causando a
aveasao e a agredsdo ; e a CONFIANCA constitui uma realimentagdo
positiva , levando ao RELAX, causando estimulo para ir em faente
com o desafiante ATO DE LER. As interferencias dos fatores afeti-
vo/motivacionais sobre os fatores cognitivos e vice-versa. Logo,
pode-se dizer que as teorias de ANDREAS, citadas em DOWNING e
LEONG (1982), e as de outros pesquisadores, s@o verificaveis em
ambientes académicos. Mas, o que n3o se pode afirmar & que elas

sdo exaustivas e que as solugoes apresentadas sdo funcionais em

qualquer situagao.
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NOTAS

1 Alguns dos fatores cognitivos sa@ao: Atengao, Concentragac, Cons-

trugao e Reconstrugao significativa de informagdes, etc.. Estes e
outros fatores estao "relacionados com o processo da compreensio,
transformagao, armazenamento e uso da informagao envolvida na cog
nigao". In MOREIRA et alii. Aprendizagem Significativa: A Teoria

de David Ausubef, 1982,

2 yirios autores ndo fazem distingdo entre estes dois termos. Mas,
ABRAMS e SMOLEN (1973) em DOWNING e LEONG (1982:241) dizem
"Attention may be defined as a relatively effortless, passive,
involuntary, free receptivity to stimuli. On the other hand,
concentration involves an active focussing of attention — that is,
a deliberate, effortful, voluntary, and selective channeling of

one's attentive energies."

3 Ilustrando essa abordagem em uma outra drea da Linghistica Apli-

cada (Andlise de Erros) temos a conclusao que TARONE (1977) chega
em seu artigo "Conscious Communication Strategies in Interlanguage:
A Progress Report": ela conclui que tragos da personalidade, tam-
bém, interferem na escolha consciente de "Estratégias de Comunica
gao". Esses tragos geram certas reagoes afetivo/motivacionais que
interagem com fatores cognitivos, gerando bloqueio (AVOIDANCE,
APPEALS FOR ASSISTANCE) na comunicagao ou "nao-bloqueio" - tenta-
tiva de se fazer compreendido de qualquer maneira (PARAPHRASE,

MIME, LANGUAGE TRANSFER).
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4 Segundo McDONOUGH (1981) o sucesso muito facil diminui o "nivel
de expectativa® do aluno, ao passo que uma tarefa que ndo seja en-
ganosa, que exija raciocinio e nao sorte, conduzindo ao sucesso

(o aluno tem condigoes psicolingliisticas de resolvé-la), estimula
o"nivel de expectativa" e, conseqlientemente, o INCENTIVO e a

MOTIVAGAO.

5 A razao pela qual escta-se enfocando este tipo de curso € que ele

tem como centro o aluno e suas necessidades. A metodologia instru-
mental visa a uma interacdo dos conhecimentos prévios e da vivén-
cia do leitor com técnicas de leitura e conhecimentos linglisticos.
Logo, o fator motivacional & vital, uma vez que, sem ele, o lei~
tor nao identifica necessidades e interesses em desenvolver sua

habilidade de leitura em lingua inglesa.

6 BRITO, Sulami. Psicologia da Aprendizagem Centrada no Estudante.

Sao Paulo, Papirus Livraria e Editora, 1983, p. 73.

7 De acordo com Me Donough (1981) os erros devem ser encarados como

evidéncias de melhoras, uma vez que, se o0 aluno nao estivesse en=-
gajado no processo de aprendizagem, talvez nem erros conseguiria
cometer. Assim, os erros devem ser trabalhados, inevitavelmente,
como tal, a fim de propiciar a compreensdo, transformagao e utili-
zagdo da informagdo, realimentando a MOTIVAGAO e, conseqllentemente,

o INCENTIVO.



31

PREPOSITIONS IN ENGLISH: A CHALLENGE TO THE
BRAZILIAN LEARNER

Rosa Maria Neves da Silva - UTMG

To understand the use of prepositions in Portuguese as
compared to their use in English, the role they acquired in the
nodern version of these languages and then the difficulties the
Brazilian student has in learning them, one ought to know the
origins of prepositions in Portuguese —a romance language
directly derived from Latin- the source of the English prepositions,
and how they have changed in meaning. This evolution of the use
and meaning of prepositions is partly responsible for the
difficulties the Brazilian learner has in English.

The main prepositions analyzed in this paper, the most
commonly used in both languages, are in many cases substitutions
for inflections that originally appeared in Latin. Because Latin
is a synthetic language, the relations between nouns or between
a noun and a verb was largely shown by inflection. This was true
also of the Germanic languages, the language group to which
English belongs. The evolution of both the Latin and the Germanic
group into new languages, in this case Portuguese and English,
caused the appearance of most of the prepositions known today.

As Pyles says,

Instead of netaining a complicated system
04 inflections (variations in the goam
words, usually by means of endings) such
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as we find in Latin, Greek and SanskniZ,
many modean fanguages make use of othea
devices Lo indicate grammatical
nelationships — woad oader, §or instance,
and what Chanles Carpenter Fries, 4in The
Structure of English (New Yoak, 1925) and
elsewhere has caffed 'function wonds'
include words traditionally called
prepositions, auxilianies, conjunciions,
articles, and woads which may be
substituted forn them [such as possessive
and demonstrative paonouns), and adverbs
0§ negation and degaee.

This shows that the role of prepositions is intimately
related to the role of cases. Portuguese and English kept many
inflectional endings in their early stage, and when both lost
most of these endings, prepositions acquired an importance greater
than they had ever had.

Pyles points out:

Theae was, in fact, need for moxe of them
in the early Modean peaiod of English to
indicate grammatical relationships that
had been indicated by the inflectional
endings of earnlier times.

In Portuguese, where the loss of the cases of Latin was
total, (the only exception is for the personal pronouns)
prepositions formed in various ways — combination of old

prepositions, phrases acting as prepositions, and words which
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acquired a new use = supplied the needs for more prepositions
rather than the ones coming from Latin.
Pyles reinforces this explication saying about the

evplution of the genitive in Latin:

The Latin genitive has been completely
£04% in the Languages denived from Latin,
4ils gunction being performed by a
preposition meaning of.3

In English the loss of cases for the nouns was also total,
except for the possessive, e.g. dog's tail, man's Life. In other
cases English, like the romance languages, uses prepositiocnal
phrases: the Leg of the table.

Pyles describes this fact saying that:

Latin pater Caroli 'Charles’s {athexr’, fonr
instance, came to be expressed in French,
Spanish and Italian respectively by le pére
de Charles, el padre de Carlos and {1
padre di Carlo, 'the {ather of Chantes'.”

To extend this, in Portuguese it also became 'o pai de
Cartos', the preposition de (of) being kept in modern Portuguese.
The preposition in question, de (of), is fully studied in this
paper, for it constitutes one of the most common in Portuguese,
standing for several interpretations in English. While in English

de (of) can be paralleled by {aom, belonging to, possessing,
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specified as, with, characterized by, having to do with, set aside

§ox, duaing, and be‘oae,s

in Portuguese "it took the meanings of
separation, movement {aom Lop to bottom, provenience, and movement
dnom inside to outside, which had each a spacific word in Latin
and early Portuguese."6

Matoso Camara explains the use of the preposition de (of)
in the possessive form of Modern Brazilian Portuguese: "The idea
of possesaion avolved from the idea of provenience as shown by
the example 'de tauro corium' (leather coming from a bull) in
Latin."’ This is thc main cause of the misunderstanding of the
genitive or possessive 's in English. The general tendency of the
Brazilian-Portuguese learner is to use the prepositional form.

As this was the only 'case' left, this explication was
necessary to clarify the reasons for errors from Portuguese to
English.

All the other prepositions assuming important roles in
the modern version of both languages also became the cause of
many errors, especially because English and Portuguese, being
creative, needed more and more prepositions to fulfill the needs
to have new ways of expressing ideas. Creativeness was responsible,
then,for the appearance of prepositional phrases and compound
prepositions which have been changing meaning through ‘the years.
The prepositional phrase was formed in such a way that the noun
lost its own particular meaning. It is now used "for all
practical purposes, so that the phrase amounts to a new
preposition."8
But these new combinations have developed a long way.

Prepositions acquired new roles. Nowadays, modern authors have
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been classifying prepositions in more sophisticated ways.

In a more traditional way, some authors classify the
Modern Brazilian-Portuguese prepositions as s{impfe and compound.
The simple ones are understood to be formed by only one word,
like de, poa, em, a, while the compound prepositions are made up
of two or more words and are also called "prepositional phrases"
in Portuguese. Examples are: poa causa de, atZ a, and depois de.
Many of the Portuguese "prepositional phrases" do not have a
correlate in English, that is, an English prepositional phrase
formed in the same way. The Portuguese ones formed by two or
more prepositions can serve to illustrate this case: atZ a cannot
be untif at, para com is not Lo with.

In English, prepositions are also divided into simple and
compound, according to Francis.9 The simple prepositions are
formed by one word, e.g. to, for, of, in, at while the compound
ones are made up of two, generally an adverb and a preposition
as in because of and up to, and the phrasal preposition (that
stands for the Portuguese prepositional phrase) is made by three
words, including a preposition plus a lexical word. Examples. are:
in ordea te and 4in {ront of.

Besides these categories, the English prepositions are
found following certain verbs. Together they form expressions
which do not have a correlate in Portuguese lexically formed in
the same way. While English uses cafl on and gel up ,Portuguese
only has visitar and fevantaa. The English two-word verb is
always paralleled by a one-word verb in Portuguese. When this is
the case, errors are common.

It is Politzer who says:
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Venbs such as baing, call, come, gef,
give, hold, keep, make, put, aun, take,
Luan, can combine with a large numbea
0§ adveabials to express an astounding
aanay of meaning.lo

This variety of sources, the fast development and the
large burden of various meanings carried out by the Portuguese
and the English prepositions are responsible for the
difficulties the Brazilian learner has in using them correctly.

Celso Cunha describes the role of prepositions in
Portuguese saying:

The preposition establishes the
relation between two woads, giving
an {dea of movement ox static. In
othea wonds, they express movement
on situation.t!

The table below showing the general interpretation of the

Portuguese prepositions is also from Celso Cunha.12

The same
table will be adapted to the English prepositions, and will
serve for comparing the uses of prepogitions in the .two

languages.



TABLE 1

GENERAL INTERPRETATION OF THE
PORTUGUESE PREPOSITIONS

Basic Meaningful Content

Movement Static

Space || Time Nofion Sﬁace Time || Notion

Under the headings presented in the chart, all the
Portuguese prepositions and the English ones can be shown.
However, only the most familiar are placed in the charts,for a

complete study of prepositions would demand a lot more time and

research.
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DESCRIPTION - TABLE 2A

Some of the prepositions in the table need a description of
their use and form, and the possible correlation between them in
the two languages.

The preposition a involves many difficulties. It has its
origin in Latin, indicating direction and being derived from ad.
With this meaning, a parallels pata (to). One would say: "Vou a
Barbacena," "Vou para Barbacena" or "Vou até Barbacena" — "I'm
going to Barbacena." No grammatical error is made in using either
of these prepositions, but the native speaker of Portuguese
"feels” that a should be used in some circumstances. A could mean
"staying there for a visit," a#i can in certain cases express the
idea of "as far as," paxa may stand for the idea of "remaining in
the place.” However, sentences with «, para and atZ may or may not
show some difference in meaning depending on intonation or context,
A phrase like:"de Barbacena ao Rio" (from Barbacena 2o Rio), can
also use para or atl, and no difference is made in its meaning.

A noticeable fact among learners is their tendency to say
the same a in English. The only reason found for this is the
similarity with the indefinite article a in English. As a
contraction between the preposition a and the definite article a
in Portuguese becomes & there is an interference with the English
article in the use of @& meaning fo the as in: "He went Lo school,"
"He went a school”™ — “Ele foi d escola."

As a is also used with accusative because of its Latin
origin, forming a contraction na (em + a), it is sometimes

translated as in. In Portuguese, both forms 'ix d escola’ or 'ix
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na escola’ are easily encountered. This note explains the
translation 'go im school' instead of 'go Zo school’ so commonly
made by Brazilian learners of English.

Another confusion is made between the prepositions {foa
and by , shown in the previous table as being poa . Por comes from
pea  (route) and pao (front position) in Latin. Both pea and pao
were changed into por in Portuguese. Also the idea of thxrough is
expressed by por , and a prepositional phrase like "by the
window" or "thaough the window" would be both "pela janela"” in
the following examples:

Jogou a bola pela janela.

He threw the ball thaough the window.

Passou pela janela.

He passed by the window.

As the reader can easily see, there is no way in Portuguese
to differentiate the concepts of by and through.

‘ There is also no special preposition in Portugusese to show
"motion to the interior."™ Thus, the same preposition that
indicates position within a limited physical space, in this case
in in English, stands for {into in Portuguese. Thus, em can be
either 4n , indicating within a limited space, or in and into ,
indicating motion to the interior. In both cases, a prepositicnal
phrase is also used: dentro de.

The preposition de is one of the most complex Portuguese
prepositions. It was previously analyzed with the possessive
case, but it must be described in some of its several uses. The
idea of movement gives it another correlate in English: {rom .

The Brazilian student sometimes tends to say: "The bus came 0§
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Denver” instead of "The bus came f{rom Denver."” This is because
the immediate correlation he makes is with the idea of possession.
In this case, de parallels the genitive form 's as well as the
prepositional form used with inanimate objects in English. The
idea of starting point is also shown in the example "oul of the
drawer" which is easily seen as "{rom the drawer" and

consequently “da gaveta.”
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DESCRIPTION - TABLE 2B

Para , a and ati are now shown in relation to time
paralleling untif and to . AtZ remains giving the idea of 'no longer
than' and paxa loses the idea of remaining in a definite time.

Por appears with the meaning of ‘lasting for', now
paralleling duaing , for and by perfectly.Pox and durante are both
used with the meaning of 'centered in a fixed time' in this case
being translated by fox . Both again parallel duximg with the idea
of 'within a limited period of time'. However, some exceptions are

found. Compare the examples:

' during the day' 'durante o dia'

' %fon the day' '®pelo dia'

' §oa 2 hours' 'por duas horas'

'%during 2 hours ‘dusante duas horas'

While {or establishes limits in time, duaing has indefinite
limits, but Portuguese does not use different words to show these
different ideas as one can see in 'durante o dia' and 'durante
duas horas'. However, it is not grammatical to say '#pelo dia'
unless one makes use of the expression 'pefo dia afora' or 'pela
noite adentro'.

The slight difference shown by 'in two hours' (at the end
of two hours) and 'within two hours' (before two hours are over)
is not shown in Portuguese even when the speaker uses the
preposition em, which can perfectly parallel both English words.
One would say:

'Estarei 13 em duas horas' meaning either 'I'll be there in
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or within two hours'. There is, howaver, another prepositional
phrase in Portuguese which can be used for within :
'Estarei 1a dentro de duas horas'.

De parallels §rom when the ending point is also shown in
the sentence: 'de duas as quatro' (§aom two to four). If the
action is still going on and there is no indication of end, desde
and since are used. But, in the first example, desde is also
granmatical in Portuguese although & is replaced by até : 'desde
duas atZ as quatro'. In English, however, f{aom indicated that the
action is completed, while since shows the incomplete action, and

§on cannot be used in these cases.
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DESCRIPTION - TABLE 2C

Only de, deade and a paralleling §rom , since and by
respectively were found indicating the idea of movement in notion,
These prepositions reflect the idea of movement out of the context
of physical space, generally used in literary figures or idiomatic
expressions.

These prepositions do not show the idea of time, either.
The reader will understand that most of the uses of de , desde ,
and a in this case express language idioms but not purely an idea
of space or time. Other examples are: ‘'from one song to another',
'since her firet look' and 'by using several ways' in Portuguese,
'de uma cangdo a outra', 'desde o primeiro olhar' and ‘'usando
varios meios'. Notice that in some cases none of the two languages
make use of a preposition. (See Table 2C — 'usando varios medos',

2E ~ 'Sundaey moaning', 2F 'wood house').
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DESCRIPTION - TABLE 2D

The Portuguese preposition a4 stands now for at and by .
The difference shown by both English prepositions is not made in
Portuguese. In this particular case, even the context is not
sufficient to make this difference clear in a Portuguese sentence.
'He stood by the door', which does not parallel 'He stood at the
door', is generally said 'Ele parou & porta', also used for the
second meaning while 'Ele parou 13 pela porta' or 'Ele parou
perto da porta' seems to be a pessible translation for 'He stood
by the door'. There is also a colloquial use of contraction na
with the same meaning giving us: 'Ele parou na porta'.

Also, unden and befow are both translated by embaixo de ,
although the prepositional phrase abaixo de is used as befow in
some contexts. A Brazilian-Portuguese speaker would say: ‘embaixo
da mesa' but 'abaixo de zero', respectively 'under the table' and
'below zero'. Abaixo de can also mean 'inferior' in age, social
status, and also in statistical classification. Thus, my 'younger
brother' would be described in relation to me: 'Abaixo de mim,
tenho um irm3o de 20 anos'. This sentence has no correlate use of
any preposition in English. Finally, the meaning of position in
relation to a physical object can be shown either by embaixe de
or abaixo de , while for all the other expressions rather than
the idea of physical position of two points in relation to one
another, abaixe de is preferred.

Between and among, which are no exact. correlated in
English, are both translated by erntae . As the reader could see

in the table, entae does not establish the number of limits
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surrounding the main point. Either ‘between two nice girls' or
tamong several nice girls' is 'entae duas belas garotas' and
‘entre varias belas garotas'.

Noticeable, however, is the number of parallels 'in front
of! has in Portuguese. In fact, 'na frente dele' and 'diante
dele' may or may not have difference in meaning depending on the
context and situation. 'Na frente dele, eu tremi' and 'diante
dele eu tremi' may be understood as 'because of his presence'
while 'Eu estava na frente dele' or 'Eu estava diante dele'

indicates the definite position in relation to a point.
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DESCRIPTION - TABLE 2E

Em , standing for 4n, on and at makes no distinction in
any idea: em casa (at home), em tudo (in everything) and em
cima da mesalon the table), em Haago (in March), aos domingos
(on Sundays), illustrate exactly the problem.. It is Politzer

who says:

To the native speakea of English it scems
rathen obvious that, in time designation,
on 48 used with dates, days of the week,
and names of hotidays; in with months and
years; at with houns, This distinetion
may paove confusing to many students, and
practice may be aequired to avoid mistakes
as *at June, *at Saturday.l2

While this distinction seems quite easy to learn, the
previous study showed that this group of prepositions is one of
the most difficult to deal with, especially in the case of the
transposition from Portuguese to Englis-. The following statement

shows what seems to be the real cause of the difficulties:

In some instances, the use of prepositions
with time expressions is not goveaned by
any obvious aufe and must be Learned case
by cases for example, at night wvs. in

the morning.13
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As the reader can easily see, the 'obvious' difference
cited above is not seen at all by the Brazilian-Portuguese speaker
who is used to say 'em Margo' (in March), 'no Natal' (on
Christmas), 'no domingo' (on Sunday), or 'na Primavera' (in
Spring). It is necessary, however, to say that other prepositions
are used with time in certain cases. 'De manha' stands for in the
moaning , 'de tarde' for in the afteanoon , and 'de noite' for
4in the evening or at night . 'At night' can also be translated
by '3 noite'. This note shows that the use of prepositions with
certain expressions of time which is optional in Portuguese,
does not occur in English. The difference between ‘'on time' and

'in time'! is made by ‘na hora' and '‘em (a) tempo' in Portuguese.
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DESCRIPTION - TABLE 2F

Again, de stands for several uses and meanings. The
interesting fact is the change that occurs in the use of the
agent marker when the verb is deleted in Portuguese. Poa is used
in the complete sentence but not if the verb does not appear. In
this case, one would say: 'Esta misica foi escrita poa Roberto
Carlos' but 'uma misica de Roberto Carlos' either 'This song was
written by Roberto Carlos' or 'A song by Roberto Carlos' in English.

Poar also shows complexity. Compare the examples: 'O livro
foi escrito poa Rui Barbosa' (The book was written by Rui Barbo-
sa) where poa is the agent marker, 'Sinto muito poxr ele' (I feel
sorry for him) - meaning on the behalf of, and 'Eu o vi pela
janela' (I saw him through the window).

It is clear that the general tendency is for the use of
one single preposition in English in any case.

The case of paiaa and poa constitutes another difficulty.
In a sentence such as 'let me do it for you' both 'Deixa que eu
fago isso poa vocé' or 'Deixa que eu fago isso para vocé' can
be used. But the difference between 'He sent a letter £o her'
and 'He sent a letter §0a her' may not be clearly indicated in
Portuguese, both using para. Anyway, the difference can be
shown as Portuguese allows a translation using paka replacing
to and pox replacing {oa.In any case,the ambiguous translation is
the most common.

A final note is to say that paxa preceding a verb parallels
in oxader 2o.

Besides the use of the simple prepositions described above,

there is the case of complement-types used with or without
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prepositions in both languages, which can account for some of
the errors thae learners may have.

In English, the cases of: 'I'll write him a letter' and
‘He gave me a ride' find their counterparts in the Portuguese
sentences 'Eu lhe escreverei uma carta' and 'Ele me deu uma caro=-
na'. In this case none of them used the prepositional form,
although this use is optional.Similarly ‘I don't work on Saturdays'
can either be 'Eu ndo trabalho aos Sabados' or 'Eu n3o trabalho
Sdbado', but 'She went home has to be 'Ela foi para casa'.

Matoso Camara explains the situation:

In Portuguese there are only two complement-
-2ypes that may appean without a conneeting
prepositions 1} the direct-object, a
constituent that completes the meaning of

the so-called transitive veabs, and 2) ceatain
other complements of an adveabial nature., In
Zhe second category specific conditions must
obtain and the use of a preposition always
remains a latent possibility (in .domingo -

ir no domingo, trabalhar tags horas, pox

tres horas). Even in the §irst categony,

fos objects that are 'pecple’ rather than
'things', thene is a special pattean with

the preposition a ('to') 4in free variation
with the geneaal pattean (ex.: amar 08 pais,
ao0s paia).lu

Another concern is the formation of contractions in
Portuguese which never occur in Emglish. Brazilian students

can either have the tendency to include or avoid the article in
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English in many situations. This, of course, is not an error in
the use of the preposition itself but it proves the fact that
prepositions cannot be analyzed in isolation but they involve
or are involved with other grammar facts to them.

The prepositions de, poa , a and em are the basis for

the contractions in Portuguese:

de + 0 = do por + o = pelo
de + a = da por + a = pela
de + o8 = dos por + os = pelos
de + as = das por + as = pelas
a+o = ao em + 0 = no
a+a = as em + a = na
a+o0s = aos em + O6 = nos
a+as = as em + as = nas

Maria Isabel Abreu explains the occurrence of the
preposition a : "When the preposition a occurs before the
definite article, it combines with the a::'t:'Lc:I.e."]'5

The reader probably noticed that the preposition em
rarely occure in its primitive form, but the contractions are
commonly used instead.

Contractions are also made with the indefinite article,
and with demonstratives.

Notice that no contractions are made with the prepecsitions
a and for and the indefinite article.

It is obvious that the great variety of formation of these

prepositions influences greatly the selection of English

prepositions to be used. These contractions influence the use of
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the English prepositions because many times the learner is led
to put articles after them or to avoid the article where is
should be used.

Finally, one should be aware of the fact that the Portuguese
use of prepositions may be extremely varied in relation to a
repeated English structure as the examples below show. It seems
easy to conclude that a final solution to the learner's problem
has not been reached, but that observation and training are
recommended to minimize his difficulty. Observe the Portuguese

translation for the particle £o03

'like to dance' = ‘'gostar de dangar'
‘want Lo go' = ‘'querer ir'

'pronto para ir'

'ready to go'

'begin Lo study = ‘'comegar a estudar’.
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DIFFERENT APPROACHES TO THE STUDY OF SENTENCE ADVERBS

Sandra Mara Pereira Cardoso - UFMG

1. INTROPUCTION

A difficult problem that grammarians have to face concerns
adverbs. Perhaps because adverbs play a variety of semantic and
syntactic roles in English, they have been the least studied and
the most badly treated part of speech.

In this paper, we will consider how sentence adverbs have
been treated up to now. Our position is a reflection of the way in
which both traditional grammar and contemporary linguistics
(structural, transformational and eclectic approaches)deal‘with the
subject.

The aim here is, of course, not to present solutions to the
several problems raised by grammarians, but to compare their
approaches 8o as to evaluate the various formulations that have
been suggested for the classification of English sentence adverbs
and their possible application in the description of English
grammar.

As far as traditional grammar is concerned we will consider
the analysis proposed by Zandvoort who, in spite of presenting
some limitations inherent in the approach adopted by notional
grammarians, proved to be aware of some points which even nowadays
have been considered relevant to the study of sentence adverbs.

In our analysis of the problem the description given by

Nelson Francis, especially concerning phonological aspects, will
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represent the structuralist point of view.

The importance of transformational generative grammar may
be felt through the influence it has exerted with respect to
syntactic criteria. Therefore it could not be excluded here.
Following this specific current we will consider the work of Eirian
Davies, which, however, presents some gaps and limitations.

We also have to consider the descriptions given by Sidney
Greenbaum in hic Studies on English Adverbial Usage and the one
given by Quirk et alii in A Grammar of Contemporary English. The
eclectic point of view of these writers accounts for the fact of
their being included in this paper. The relevance of their
approaches lies in the fact that not only syntax but also
semantics and phonology are taken into account.

More precently two other descriptions of English adverbials
have been suggested.

In 1972, a different insight was presented by Jackendoff,
whose grammatical theory incorporates an interpretative semantic
component. In his paper, he considers that a cross-classification
of syntactic and semantic functions is necessary to keep syntactic
and semantics distinct. The importance of his descripticn,
concerning the subject matter of this paper, is mainly because
of the restrictions he points out related to transformational
approach.

A more recent source to be considered is the paper by
Allerton and Cruttenden which also includes syntactic, semantic
and phonological criteria to account for the classification of
sentence adverbs in English.

The first problem we are faced with in the study of
sentence adverbs in English is the lack of a rigorous definition
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of the terms used and, consequently, the employment by several
authors of either different terms, to designate different concepts.

Starting from the concepts, we will consider here what is
understood by "sentence adverb" and the problems of isolating
sentence adverbials as a class.

Since it would lead us to a very long discussion to go into
all the complicated problems raised by every type of sentence
adverbd in detail, our attention turns to what Greenbaum has termed
Style Disjuncts.

The controversial points as well as the similarities that
may occur among the writers' formulation and the difficulties foun
in classifying the items will be pointed out.

Finally some conclusions will be drawn and at that point we
ghall be able to understand that it is impossible to classify
sentence adverbs in terms of just one of the criteria suggested,
whether syntactic, semantic or phonological. The problem is much
more complex than it was expected to be.

Note: All the examples given were taken from the references.

2, SENTENCE ADVERSBS

2,1 - Definition

Different terminology has been employed in almost every
grammatical description to refer to the concept of ‘sentence
adverb!'.

The term ‘'sentence adverb' is traditionally used to
designate those adverbs that, as was pointed out by Zandvoort,

"are often equivalent to a sentence (or clause)",as, for example,
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WISELEY and PRESUMABLY in sentences like:

He WISELY held his tonmgue.
s He hetd his tongue which was wise.

His own share in the undeataking was PRESUNABLY a
modest one.
» His own share in the undertaking was a modest ome
as may be paesumed.
(Zandvoort, p. 250)

An adverb functioning as a sentence adverbial refers to the

whole combination of the subject and the predicate

Theae 48 a tendency foa the adverbial adjunct
Lo dissociate itaelf from the sentence it
qualifies, and take up a semi-independent
position. This may be indicated 4in
waiting by a comma.

{1bid., p. 204)

Thus, FORTUNATELY in:
FORTUNATELY, I had plenty of food with me.
is a sentence adverb, distinct from QUIETLY in:
She QUIETLY sat down.
QUIETLY refers to a group of words outside the subject and does
not take up a 'semi-independent position' with regard to the rest
of the sentence; thus, QUIETLY is not a sentence adverb.
The terms 'sentence adverds' or 'sentence adverbials® are

also used in more recent works such as the ones by Jackendoff and
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by Allerton and Cruttenden similarly referring to the concept
mentioned above, though their approaches vary considerably in
other respects.

Allerton and Cruttenden do not exactly define what a
sentence adverb is. Instead, they present criteria to identify the
items and to classify them.

Jackendoff also is not concerned with concepts and
definitions since his insight of the problem is a theoretical one,
and therefore related to formulation of grammatical rules.

Following the structural analysis of the sentence in terms
of its immediate constituents, Nelson Francis defines a sentence

adverd, which he calls a ‘sentence-modifier', as

a modifien whose head is all the rest of the
sentence of which it is a paat.
(Franeis, p. 399)

Thus, a sentence which contains a 'sentence-modifier' is

a single large structure of modification,
consisting of the usual two immediate
constituents: head and modifien.

{I1bid., p. 399)

His definition, however, does not concern adverbs
specifically but refers also to other types of 'modifiers' of
sentences, without characterizing what are traditionally called

sentence adverbs.
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It seems that the clearest way of defining a sentence
adverb is the one presented by Greenbaum and by the authors of
A Grammar of Contemporary English, though they do not use this
term. They divide adverbials into two main classes according to the
degree of their integration into the structure of the clause, Those
that are INTEGRATED to some extent into the clause structure are
termed ADJUNCTS (non-sentential) and those that are PERIPHERAL to
the .clause structure correspond to what has been called 'sentence
adverbs'.

An adverbial may be said to be integrated into the clause
structure if it is affected by clausal processes. Therefore,
sentence adverbials are not affected by clausal processes.

Many writers include among these, adverbs such as THEREFORE
and NEVERTHELESS, which have a connective function, linking
sentences. This position is taken not only by Greenbaum, Quirk and
the authors of A Gaammax of Contempoaary English but also by
Allerton and Cruttenden.

Nelson Francis seems to be in doubt as to what to include
them among. He presents adverbs of this sort as being sentence
modifiers functioning as, what he calls, 'sequence signals', which
correspond to traditional 'conjunctive adverbs'. He points out,

however, that

they shoutd, in fact, not be called adverbs
at all, but should be trcated as a separate
class of function woads and called by some
duch name as ‘asentence-linkens'.

(Tbéid., p. 471).
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since their only function is to link sentences.
Eirian Davies is not concerned with 'linking' adverbs of

thie kind. In her paper she simply mentions them.

3, PROBLENS OF 1SOLATING SENTENCE ADVERBIALS

Various approaches have been proposed for identifying
sentence adverbs as a class and for setting up their subclasses.

In general, grammarians fail to be precise about the
criteria adopted or fail even to provide any criteria for
isolating sentence adverbs.

One of the tests that have been proposed is that sentence
adverbials are formed from adjectives which can take an abstract
subject nominal (Schreiber, p. 83-102), e.g.

The idea was fortunate.
However, this does not apply to adverbials which are not derived
from adjectives and does not even cover all classes of adverbials.

Transformational accounts of adverbs postulate that they
originate from deep structure sources similar to paraphrases
which do not contain the adverb. But generally cannot be expected
in the underlying forms of surface adverbials. There are many
cases where a related adjective exists but cannot be used to form
a convincing paraphrase, e.g.

The men were INDIVIDUALLY asked to leave.
* It was individual that the men were asked
to leave.

% The manner in which the men were asked to
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leave was individual.

Irving FINALLY broke down and proposed to Daisy.

* It was final that Irving broke down and proposed
to Daisgy.

* The event in which Irving broke down and proposed
to Daisy was final.

Tom ABSOLUTELY refuses to give up.

* The degree to which Tom refuses to give up is
abgolute.
* Tom is absolute in refusing to give up.

A positional criterion has always been applied to isolate
sentence adverbs. However, they cannot be identified solely by
position,

Most sentence adverbs may occur in four different positions:
initial, medial before the auxiliary, medial between auxiliary and
lexical verb and final position, e.g.

PROBABLY John was hurt.

John PROBABLY was hurt,

John was PROBABLY hurt,

John was hurt, PROBABLY.

On the other hand many non-sentence adverbs present
some restrictions in-their occurence in these positions. For
example, degree adverbs like SLIGHTLY may occur only before the
lexical verb or finally

* SLIGHTLY John was hurt.,

& John SLIGHTLY was hurt.

John was SLIGHTLY hurt,
John was hurt SLIGHTLY.

As regards intonational criteria we may say they are not
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satisfactory at all, In initial position many sentence adverbs
have a separate intonation-group and a falling-rising tone which
many other kinds of adverbs (notably most of place and time) also
have.

It was suggested that, in final position, most sentence
adverbs have a low rising intonation, others, like DEFINITELY,
must have a high fall. Thus it can be said that sentence adverbials
obligatorily have a low-rise or high-fall in final position. The
problem, then, is that it is also possible for those which have
high-fall to have low-fall in final position and it is equally
possible for many other types of adverbials to have high-fall in
final position.

Greenbaum suggests some diagnostic criteria to identify an
adverb which is not sentential, that is, an 'adjunct'. If an
adverbial fulfills one or more of the following conditions it is
an ADJUNCT:

1. it cannot appear initially in a negative
daclarative clause
fQUICKLY they didn't leave for home.
but
PERHAPS they didn't leave for horme.
2, it can be the focus of negation
He didn't walk SLOWLY - he walked QUICKLY.
but
#He didn't walk PROBABLY - he walked POSSIBLY.
3. it can be the focus of interrogartion
Did he walk SLOWLY or QUICKLY?
but
*Did he walk PROBABLY or POSSIBLY?
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Those that do not satisfy any of the above criteria
correspond to what have been called 'sentence adverbs' which,
according to Greenbaum, may be of two types: DISJUNCTS and
CONJUNCTS.

To distinguish between them, he proposes another test:
DISJUNCTS can serve as a response to YES/NO questions, though they
usually require to be accompanied by YES or NO; whereas CONJUNCTS
cannot- serve as a response either to YES/NO questions or WH-questions
even if they are accompanied by YES or NO. Examples:

boes India face famine? BRIEFLY, yes.
Is the analogy helpful? *HOWEVER, yes.
Allerton and Cruttenden, however, present some examples to
show the latter test fails to assign correctly some of the so-
called CONJUNCTS, which can also serve as a response to YES/NO
questions when accompanied by YES or NO:
D* you think he's suitable for the post?
OVERALL, yes.
Did John do well in the exam? ON THE CONTRARY, no.

Eirian Davies was also unfortunate in presenting, among
other things, an inadequate test for isolating sentence adverbs.
By using the term CLAUSE COMMENT ADJUNCTS, she refers to thosge
items which were classified by Greenbaum as DISJUNCTS. According
to her, all other adjuncts which are not CLAUSE COMMENT can be
gsubject to clefting, e.g.

INITIALLY I was rather against the idea.
= It was initially that I was rather against the idea.
(Davies, p. 5).
This is not true for other kinds of sentence adverbs such as

INCIDENTALLY, OTHERWISE and even for some frequency adverbs like
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OFTEN, NEVER or for some manner adverbs like QUICKLY, which cannot
be subject to clefting, as was pointed out by Allerton and
Cruttenden. (cf. Allerton & Cruttenden, p. 4).

Eirian Davies subdivides her COMMENT ADJUNCTS into two main
classes: PRESENTATION and INTERPRETATION COMMENT ADJUNCTS which
correspond to Greenbaum's classification of DISJUNCTS into STYLE
and ATTITUDINAL ADJUNCTS, respectively.

Allerton and Cruttenden, accepting some of the categories
suggested by Greenbaum and by Davies, propose four main classes of
sentence adverbs according to a 4-point test based on the
possibilities of occurrence for adverbs in YES/NO questions
themselves, in initial position and in final position with nuclear
accent and on their transformational relationship to adjectival
and adverbial constructions. (Ibid., pp. H=5)

They. divide sentence adverbs into: INTERPRETATION,PRESENTATION,
CONTINGENCY and CONJUNCTIONAL. The first two classes correspond to
what Davies calls CLAUSE COMMENT ADJUNCTS and to Greenbaum's
ATTITUDINAL and STYLE DISJUNCTS, respectively, whereas some adverbs

of the second two correspond to his CONJUNCTS.

4, STYLE DISJUNCTS

4,1 -~ Concept

DISJUNCTS - whether STYLE or ATTITUDINAL - convey some
comment on the communication. Therefore, it is not without reason
that Davies refers to them as CLAUSE COMMENT ADJUNCTS.

The comment expressed by ATTITUDINAL DISJUNCTS refers to the
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content of the communication whereas STYLE DISJUNCTS, as was pointed

out by Quirk et alii

convey the speakea’s cowmment on the foam of

what he 48 saying, defining in some way

under what conditions he is speaking.
(Quirk et alii, p. 508)

The term STYLE DISJUNCTS is an adaptation of Jespersen's
'style-tertiaries' and first used by Greenbaum to refer to what
Poldauf has called 'the form of communication'.

Jackendoff also distinguishes two types of sentence adverbs:
those "relating the speaker's attitude towards the event" and those
that “comment on the subject of the sentence.” (Jackendoff, p. 56).

As was mentioned above, PRESENTATION COMMENT ADJUNCTS and
PRESENTATION SENTENCE ADVERBS are other terms used by Davies and,
more recently, by Allerton and Cruttenden to express pratically
the same concept of Greenbaum's STYLE DISJUNCTS.

4.2 - Subcategorization

Although Quirk et alii have given an adequate definition of
such kind of sentence adverbs, it seems that their subclassification
of the items which belong to this class is not good. Items such as
BLUNTLY, CANDIDLY, FLATLY, FRANKLY, HONESTLY, SERIOQUSLY, STRICTLY,
TRULY, TRUTHFULLY are classed as STYLE DISJUNCTS which convey the
speaker's assertion of truth of what he is saying (Group A), e.g.

SERIOUSLY, do you intend to resign?
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FRANKLY, he has a chance.
STRICTLY speaking, nobody is allowed in here.

Another group (B) of adverbs expresses the speaker's
"indication of generalization," as they pointed out, and includes
adverbs such as APPROXIMATELY, BRIEFLY, BROADLY, CRUDELY,
GENERALLY, ROUGHLY, SIMPLY, e.g.

BRIEFLY, there is nothing more I can do about it.
You ask me what he wants. Quite SIMPLY, he wants
to move to a better climate.

A third group includes items such as CONFIDENTIALLY,
LITERALLY, METAPHORICALLY, PERSONALLY, which they don't know how to
classify and so, they set them up as 'others', e.g.

PERSONALLY, I don't approve of her.
I don't want the money, CONFIDENTIALLY.

Davies gives us three types of PRESENTATION COMMENT ADJUNCTS.
The first group!, referred to as SPEAKER-ORIENTED, consists of items
such as FRANKLY, HONESTLY, which,according to her,

may be thought of as attaibuting a quality o
the speakea himself as well as o his
presentation of what he has to say.

{Davies, p. 10}

She gives examples:
HONESTLY, no one could have taken more trouble
about it.
FRANKLY, the lecture lasted far too long.
The second group of PRESENTATION COMMENT ADJUNCTS consists of
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adverbs which are not subject-oriented and can be illustrated by
BROADLY, BRIEFLY, ROUGHLY, GENERALLY, e.g.
BROADLY, the essence of running a university is
to know what you stand for.

The other group she presents expresses the point of view
from which the speaker makes a comment. This group includes:
LINGUISTICALLY, OFFICIALLY, PERSONALLY, e.g.

OFFICIALLY, these gates close at seven.
LINGUISTICALLY your description leaves much to be
desired.

Quirk et alii consider such items as viewpoint adjuncts
because they allow the features general to adjuncts, except that
they cannot be modified. According to them, both viewpoint adjuncts
and STYLE DISJUNCTS may have correspondencaes with 'speaking' but
viewpoint adjuncts do not allow the other correspondences for STYLE
DISJUNCTS.

Allerton and Cruttenden divide their PRESENTATION SENTENCE
ADVERBS into four subclasses according to which of the transformations
presented applies to them. The four subclasses are: 1) VIEWPOINT-
ORIENTED: LEGALLY, SCIENTIFICALLY; 2) SPEAKER/LISTENER-ORIENTED:
HONESTLY, FRANKLY; 3) STYLE-ORIENTED: BRIEFLY, LITERALLY; 4) VALIDITY-
ORIENTED: BROADLY, OSTENSIBLY.

4.3 - Coanespondences

It has been very common among grammarians to express the
relationship of a STYLE DISJﬁNCT to its clause by means of a
corresponding structure in which a verb of speaking is present.

In such a corresponding clause the STYLE DISJUNCT is a process
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adjunct and the subject is the I of the speaker.
A series of different paraphrases has been given, as, for
instance, for CONFIDENTIALLY, in:
CONFIDENTIALLY, she is very stupid.
that may have the following correspondences:
I am speaking confidentially when I say (that)...
I am putting it confidentially when I say (that)...
I tell you confidentially (that)...
I would say confidentially (that)...
If I may speak confidentially I would say (that)...
If I may put it confidentially I would say (that)...
Other examples can be given:
FRANKLY, he hasn't a chance.
In all frankness, he hasn't a chance.
To be frank/ to speak frankly/ to put it frankly,...
Frankly speaking...
If I may be frank,...
However, not all STYLE DISJUNCTS will allow all the above
constructions.
It is worth noting that correspondences have to be
equivalent in meaning to the original clause, We may have some
constructions that might be taken as related to a clause
containing the STYLE DISJUNCT which are, however, different in
cognitive meaning. For instance, the sentence
HONESTLY no one could have taken more trouble
about it

is not cognitively the same as:
It is honest that no one could have taken more

trouble about it.
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According to Jackendoff, the existence of a paraphrase with
an adjective construction is sonewhat fortuitous. When there is a
paraphrase its importance is that it indicates a lexical
relationship and that the semantic structure of the paraphrase can
tell us something about the semantic structure related to the
adverb,

Jackendoff considers that the transformationalist position
of predicting the orientation of sentence adverbs by means of the
exact form of the paraphrase is "clearly untenable™ since
paraphrases are hopelessly varied. (cf. Jackendoff, p. 57).

In his opinion the presence of the I of the speaker or the
subject somewhere in the paraphrase is algo weak to predict whether
the orientation refers to the subject or to the speaker since there
are some cases in which orientation is revealed by the reference of
the deleted subject as in:

To tell the truth, Bill has ruined his chances
for inheritance.

He has pointed out that orientation of sentence adverbs is
much more a matter of semantics than of transformational theory,
thus, it would be a loss of generality to account for adverb
orientation transformationally.

It seems, then, that there is a conflicting point between
Jackendoff's insight and the approach given by Davies with respect
to their classification of items according to the orientation of
sentence adverbs.

On the other hand, Allerton and Cruttenden consider that
transformational tests are useful only to identify the majority of
the members of the class. Those adverbs to which the tests cannot

be applied are then ascribed to a group on the basis of apparent
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syntactic and semantic similarity with the other members of the

class.

4.4 - Intonation and Position

As was pointed out, sentence adverbs may occur in initial,
medial and final positions within the sentence.

The most common position for sentence adverbs is at the
beginning of the sentence., Unless some special intonation is given,
most adverbs are to be considered sentence adverbs when occurring
in this position in which they have a separate group and a falling
rising tune.

When occupying medial or final position, sentence adverbs
are often structurally ambiguous since other kinds of adverbs can
also occur in these positions. In cases of ambiguity, intonation
very often provides the intended meaning.

It is less common for a sentence adverb to appear in final
position, but when it does occur there it takes a rising sentence-
final contour, as it was observed by Nelson Francis. (cf. Francis,
p. 408),

Allerton and Cruttenden consider that it is possible for
sentence adverbs to have either low rise or high fall intonation
when in final position.

It seems that the most detailed analysis we have considered
with respect to the intonation of sentence adverbs was proposed
by Allerton and Cruttenden, The other writers have also mentioned
this point but not so exhaustively. The description given by
Allerton and Cruttenden is concerned mainly with initial position.

They have also treated intonational aspects of sentence adverbs in
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isolated position, that is, as a sentence in themselves, following
statements or questions.

As far as the so-called STYLE DISJUNCTS are concerned,
Allerton and Cruttenden have made some considerations which could
not be excluded here. As they present a different classification
compared to other writers, their terminology and subclassification
will be maintained at this point.

Although most classes of sentence adverbials can occur in
initial position as part of the pre-nuclear tune, that is, without
the main accent, SPEAKER/LISTENER-ORIENTED and STYLE-ORIENTED
adverbials require a separate group with a consequent nuclear
tune.

* | HONESTLY I don't think he will |
% | BRIEFLY he decided to give up |

Those adverbs which are grouped as VIEWPOINT and VALIDITY
can occur as part of the pre-nuclear tune in initial position
though they may take level tunes as alternative intonation:

LEGALLY | it's possible
BASICALLY ] I agree.

4.5 - Intonation, Syntax and Semantics Combined
VIEWPOINT-ORIENTED adverbials have the possibilities of
either (a) a separate group with fall-rise, or (b) no separate
group and a fall followed by a rise later in the sentence, e.g.
How would you rate his ability?
(a) “LINGUISTICALLY | he is fairly \competent.
(b) ‘LINGUISTICALLY he is fairly ‘competent.
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Intonation determines two different meanings here. According
to Allerton and Cruttenden, in all sentences with a VIEWPOINT
adverbial a proposition is offered with a reservation. In the
examples above, reservation is marked by intonation. In (a) the
speaker is less concerned with the VIEWPOINT reservation, he gives
the impression he thinks the proposition would appear to be
generally valid. Falling intonation in (b) implies that the general
proposition may not be true or that the speaker expects it to be
disputed.

Adverbs such as HONESTLY, SERIOUSLY, TRUTHFULLY, FRANKLY,
CONFIDENTIALLY and CANDIDLY, which are called by Allerton and
Cruttenden SPEAKER/LISTENER-ORIENTED, depending on their occurrence

either in statements or in questions differ in their transformational

relationships
HONESTLY
I'm quite fond of her.
FRANKLY
HONEST
«—> I'11 be and tell you I'm quite fond of her.
FRANK
HONESTLY
d'you like her?
FRANKLY
HONEST
«—» Be and tell me whether you like her.
FRANK

HONESTLY, SERIOUSLY, TRUTHFULLY when they occur in statements
have a falling intonation with a separate group whereas FRANKLY,
CONFIDENTIALLY, CANDIDLY have got a fall-rise with a separate
group. The former group suggests some scepticism on the part of the
listener and falling intonation asserts honesty and seriousness;

the latter has nothing to do with the truth-value of the statement
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but suggests that a concession is made by the speaker in saying
something.

However, generalization cannot be made since there are cases
in which TRUTHFULLY may also occur either with fall-rise with a
separate group or, with fall plus "tail,” i.e., the adverbial has
a falling intonation followed by the rest of the sentence on a low
pitch as a "tail" to the fall, It is also possible for HONESTLY
to occur with fall plus tail,

In questions, both groups require a falling intonation:

“HONESTLY | d'you think he'll come?
‘FRANKLY | d'you think he'll come?

Most of the so-called STYLE-ORIENTED (BRIEFLY, LITERALLY,
METAPHORICALLY, SPECIFICALLY, etc.) occur with a fall-rise with a
separate group:

VBRIEFLY | he lost his nerve.
METAYPHORICALLY speaking | he put his foot down.

The group containing items like BASICALLY, ESSENTIALLY,
RELATIVELLY, SUPERFICIALLY (VALIDITY-ORIENTED) require a falle-rise
with a separate group or fall plus rise with a slight difference
in presuppositions in each case

SUPERYFICIALLY | he's a good teacher.
SUPER‘FICIALLY | he's a good teacher.

In the first sentence, 'he's a good teacher' seems to be
'new' whereas in the second it seems to have been mentioned
previously.

The approach given by Allerton and Cruttenden concerning
intonational, syntactic and semantic aspects combined proved to be
much more detailed than the others. For this reason, to make a

parallel between them is quite out of the question.
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5. CONCLUSION

Because of the great complexity that involves English
adverbialgs, it has been very difficult to classify them and, as
regards sentence adverbs, we have seen that many points have been
left unclear. Some grammarians, for instance, have not even defined
what a sentence adverb is. Others, on the other hand, do not mention
this term, though they have set up some classes for what we may
call sentence adverbs.

Different terminology has been employed in the classification
of the items, according to the various approaches and criteria
adopted.

We have also noticed that grammarians are not in general
agreement about the items that are included in the several groups.
Moreover, they either fail to be precise about the, criteria to be
employed in assigning adverbs to this or that class or fail to
provide any criteria. Thus many probleme have been faced for
isolating sentence adverbs as a class.

For a grammatical analysis to be valid, rigorous ar it might
be, it would demand an explicit basis for the classification in the
form of the criterion whereby grammatical elements are classified.

For the purpose of the grammatical description of sentence
adverbs in English there are several limitations inherent in the
approach adopted by notional grammar which consists of selecting
items intuited to be similar and listing them mainly in terms of
the position they occupy in a sentence.

On the other hand, the correspondence relationships treated
in terms of transformational-generative grammar is not satisfactory

at all, with respect to formulation of rules to classify sentence
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adverbs. A classification based on correspondence relationships
does not coincide completely with one based on syntactic features
nor does it coincide completely with a semantic classification.
We cannot even distinguish sentence adverbs solely by
position and intonation and punctuation, although for given items
their function may be unambiguous in a given context if the items
are in certain positions or are accompanied by certain intonation
or punctuation features. Classification may be attempted on the
basis of the probability of a particular semantic interpretation.
What we may conclude from the various approaches considered
is that most descriptions lack completeness and that the study of

sentence adverbs reflects a conflict that is not settlaed yet.
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DIE SYNTAKTISCH-SEMANTISCHE ROLLE DER NOMINALENDUNGEN IM
DEUTSCHEN

Tarcfsia Micia Lobo Ribeiro - UFMG

0. EINLEITUNG

Mit der Frage nach einer guten Grammatik muss sich jeder Sprach-
lehrer beschdftigen. Als Fremdsprachen — oder Muttersprachlehrer
kommt man friher oder spdter zu dem Punkt, wo man sich fragen
muss, ob, wann, wie Grammatik unterrichtet werden soll.
Und je mehr verschiedene Grammatiken verglichen werden, um so
deutlicher wird die Notwendigkeit, fir jede Sprache eine ange-
messene Grammatik zu schreiben, die diese Sprache als geschlos-
senes System betrachtet und deren Beschreibung nur im System
selbst sucht, eine Grammatik,der eine bestimmte Sprache als
Kontext im weiteren Sinne dient.

Diese Arbeit versucht deswegen, die Nominalendungen im
Deutschen als Teil eines flir die deutsche Sprache charakteris-
tischen Systems zu behandeln, syntaktisch-semantische Beziehun-

gen im Satz auszudrlicken. Diese Endungen werden darum hier in

der Nominalgruppe analysiert, also in ihrem unmittelbaren Kontext.

1. DIE NOMINALENDUNGEN IM DEUTSCHEN

1.1 - Allgemeines

Hier sollen die Endungen behandelt werden, die mit den
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flektierbaren W8rten der deutschen Sprache gebraucht werden:
Personal ~-,Demonstrativ -,Poggessiv -, Fragepronomen, Artikeln,
Adjektiven und Substantiven: Nominalendungen.
Die Pluralendungen der Substantive sollen nur zusammen mit Ar-
tikelformen behandelt werden, also nur innerhaldb einer Nominal-
gruppe.

Augs systematischen Griinden wird schon zu diesem Punkt
meiner Arbeit die Funktion der Nominalendungen innerhalb einer

Nominalgruppe von ihrer Funktion im Satz getrennt.

1.2 - Die Syntaktische Funktion dex Nominalendungen

Die Nominalendungen haben im Deutschen in erster Linie
die syntaktische Funktion, Nomen und deren Rolle innerhalb einer
Nominalgruppe zu kennzeichnen, da sie Kasus, Numerus und Genus
der bettreffenden Substantive angeben., Aus diesem Grunde halte
ich die Einbettung der Nominalgruppe in einen Satz fUr die syn-
taktische Hauptfunktion der Nominalendungen innerhalb einer No-
minalgruppe.1 Diese syntaktische Funktion beruht auf dem Zu-
sammenspiel der Nominalendungen in der Nominalgruppe:

1. "Seinen eigenen Blrgen hat der Kreml das im Dezember ver-
sprochene Lebensmittelprogramm bisher nicht einzul8sen ver-
mocht."2

In diesem Beispielsatz wird die Nominalgruppe "seinen

eigenen Bfirgern" durch dieses Zusammenspiel der Nominalendun-
gen in den Satz eingebettet.
In der Nominalgruppe "das im Dezember versprochene Lebensmittel-

programm" erm8glicht dieses Zusammenspiel, ausser der Einbettung

der ganzen Nominalgruppe in den Satz auch die Einbettung einer
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Nominalgruppe in eine andere Nominalgruppe:"das/im Dezember/
versprochene Lebensmittelprogramm" (Schrigstriche werden zur
Kennzeichnung von Einbettungen gebraucht).

Auf diesem Zusammenspiel der Nominalendungen beruht ihre

syntaktische Funktion in dieser Arbeit.

1.3 - Doppelte Funktion der Nominalendungen
1.3.1- Staake und schwache Endungen

Die starken Endungen sind identisch mit den Nominalmor-
phemen, sie kennzeichnen Kasus, Numerus und Genus der Substantive
einer Nominalgruppe.

Am folgenden Beispiel sind die starken Endungen mit der
Absicht unterstrichen, sowohl die Einbettung der entsprechenden
Nominalgruppe in den Satz zu veranschaulichen, wie auch die Ein-
bettung einer Nominalgruppe in eine andere. Dabei gelten die Ar-
tikelformen selbst als starke Nominalendungen, da sie nicht mehr
segmentierbar sind.

2, "Es ist schwierig,/fdr die/hinter der verwendung/dieser

wbrter/stehende haltung/einen ausdruck zu finden."’

Im Gegensatz zu den starken Endungen kennzeichnen die
schwachen Endungen die Kongruenzbeziehungen zwischen den Ele-
menten einer Nominalgruppe, sie verdeutlichen grammatikalische
Kategorien wie z.B. Singular/Plural, und sorgen dadurch fir
syntaktische Zusammengeh8rigkeit. An demselben Beispielgatz
m8chte ich das veranschaulichen: (unterstrichen ist eine schwa-

che Endung)
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2, "Es ist schwierig,/flr die/hinter der verwendung/dieser

wdrter/stehende haltung/einen ausdruck zu finden."

Durch das Zusammenspiel der Nominalendungen in der No-
minalgruppe /die... stehende haltung/ wird die syntaktische
Zusammengeh8rigkeit dieser Nominalgruppe trotz zwei Nominalein-
bettungen gesichert,

So lassen sich starke von schwachen Endungen nach ihrer
syntaktischen Funktion unterscheiden: die starken Endungen bet-
ten die Nominalgruppen in den Satz ein und die schwachen sorgen
flr syntaktische Zusammengeh®rigkeit durch Verdeutlichung von
grammatikalischen Kategorien. Diese Unterscheidung von starken
und schwachen Endungen nach ihrer syntaktischen Funktion trigt
zur Erlduterung der Kongruenzbeziehungen der Elementen der Nomi-

nalgruppe im Deutschen bei.

1.3.2 - Adfektivendungen

Adjektive (und aus Adjektiven abgeleitete Substantive)
bilden die einzige Wortklasse im Deutschen, die sowohl starke
als auch schwache Endungen bekommen. Aus diesem Grund m8chte ich
die Kongruenzbeziehungen der Nominalendungen in einer Nominalgrup-
pe anhand der Adjektivendungen zeigen, da diese Xongruenzbeziehun-
gen auf der doppeléen syntaktischen Funktion von starken und schwa-
chen Endungen beruhen.

3. "Eine/linguiatischen Verfahren/ndherstehende Methode als
die unter a) und b) dargestellten bildet die kontextuelle
Bedeutungsbes timmung."

Wie in der Nominalgruppe/linguistischen Verfahren/zu

sehen ist, haben Adjektive starke Endungen, wenn in der entspre-

chenden Nominalgruppe kein Artikel (oder Frage-, Possessiv-, De-
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monstrativpronomen) gebraucht wird, sie werden dadurch selbst
zu Kasustrdger und kennzeichnen die syntaktische Funktion der
entsprechendan Nominalgruppe.

An demselben Beispielsatz lisst sich zeigen, dass Adjektive
die schwachen Endungen bekommen, wenn in der entsprechenden Nomi-
nalgruppe die starken Endungen bei einem anderen Wort vorkommen:

An der Nominalgruppe/"Eine ... niherstehende Methode / kann
gezeigt werden, dass das Adjektiv die schwache Endung -e bekommt,
weil der unbestimmte Artikel ein in seiner Femininform die star-
ke Endung -e hat; an der Nominalgruppe / als die unter a) und b)
dargestellten / bekommt das Adjektiv die schwache Endung -en,

weil der bestimmte Artikel in seiner Pluralform die gebraucht wird.

Das Distributioneprinzip der Nominalendungen in einer Nomi-
nalgruppe scheint darin zu bestehen, dass Nominalmorpheme in dersel-
ben Nominalgruppe im Deutschen nicht wiederholt werden, und. dass
die ganze Nominalgruppe "dekliniert" wird und nicht jedes Element
isoliert.” Dieses Prinzip zeigt wiederum, dass die Kongruenzbezie-
hungen innerhalb einer Nominalgruppe im Deutschen keinen Abbild-
charakter haben, dass Morpheme in derselben Nominalgruppe nicht
wiederholt werden, im Gegensatz zu den meisten romanischen Spra-
chen.

An den folgenden Beispielen kann jedoch eine Wiederholung
von Nominalendungen in derselben Nominalgruppe gezeigt werden:

4. "Zur selbstbeschreibung verwendete wertende adjektive haben

nattirlich appellcharakter..."

§. "Das halb als appell gekennzeichnete, dann wieder schiichtern

als frage zurfickgenommene DU!?"

Diese Wiederholung derselben Endung bei mehreren Adjektiven
in einer Nominalgruppe hat die Funktion, die syntaktische Beziehun-
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gen der Elemente einer Nominalgruppe deutlicher zu zeigen.s
Denn die Wiederholung der starken Endungen -e¢ im Beispiel & sgichert

syntaktisch, dass verwendet und wertend jeweils in syntaktischer

und semantischer Beziehung zum Substantiv Interesse stehen.

Am Beispiel § zeigt die Wiederholung der schwachen Endung -e

Kongruenzbeziehungen zwischen Artikel, Attributen und Substantiv.
So 1l4set sich das Distributionsprinzip der Nominalendungen

im Deutschen umfassender formulieren: innerhalb einer Nominalgruppe

im Deutsche werden Nominalmorpheme nicht wiederholt, es sei denn

mit der Funktion, grammatikalische Kategorien oder syntaktische

Beziehungen zu vereindeutigen.

2. SEMANTISCHE KOMPLEXITAT DER NOMINALENDUNGEN

An allen vorgebrachten Beispielen fillt die Tatsache auf,
dass dieselben Nominalendungen mit verschiedenen Funktionen
gebraucht werden:

1. “"Seinen eigenen Birgern hat der Kreml das im Dezember ver-
sprochene Lebensmittelprogramm bisher nicht einzuldsen
vermocht.”

2. "Es ist schwierig, fdr die hinter der verwendung dieser
wirter stehende haltung einen ausdruck zu finden."

Im Beispiel 1 kennzeichnet der eine Mask.-Nom.-Form, im
Beispiel 2 kennzeichnet der einmal eine. Fem.-Dat.-Form und einmal
eéine Gen.-Pl.-Form.

Diese M8glichkeit, mit derselben Nominalendung verschiedene gram-
matikalische Kategorien zu kennzeichnen, betrachte ich als eine

semantische Komplexitdt der Nominalendungen im Deutschen.®
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2.1 - Semantische Komplexitit dea staaken Endungen

Im heutigen Deutschen geniigen fdnf Nominalmorpheme, um
innerhalb einer Nominalgruppe Kasus, Genus und Numerus deutlich
zu kennzeichnen. Diese starken Endungen, diesem, diesen, dieses,
diege und dieser werden hier nach ihrer semantischen Xomplexitdt
analysiert. Die Reihenfolge entspricht einer Graduierung dieser
semantischen Komplexitdit, von weniger komplexen zu komplexeren
Endungen.

-(e)m (diesem, vom, dem, deinem, ihm, wem, welchem, usw)
Diese starke Endung bezeichnet eindeutig Singular-Dativ, Sie

bezieht sich aber auf zwei Geschlechter, Maskulinum und Neutrum:
Mask
Neutr.

-(e)m = Singular-Dativ
-(e)n (diesen, den, deinen, wen, ihn, welchen, usw)
Diese starke Endung kennzeichnet zwei grammatikalische Kategorien,
Singular und Plural und zwei Fdlle, Akkusativ und Dativ. Das Zusam-
menwirken der Nominalendungen in derselben Nominalgruppe sorgt dann
dafur, die verschiedenen Funktionen von -(e)n zu unterscheiden:
handelt es sich um Plural-Dativ, bekommt das Substantiv ein -n.

Plural-Dativ (+ -n im Substantiv
-(e)n =

Maskulin-Akkusativ

-(e)s (dieses, das, des, wessen, ins, aufs, usw)
Diese starke Endung kennzeichnet nur die Kategorie des Singulars.
Diese Endung kann aber filr zwei Geschlechter und zwei Fdlle ein
Kennzeichen sein. Bekommt das Substantiv in der Nominalgruppe auch
die Endung -(e)s, dann ist es Genitiv-Singular (Mask. und Ntr.);
bekommt aber das Substantiv keine Endung, so kennzeichnet -(e)s

Neutrum-Nominativ und Akkusativ. Das Zusammenspiel der Nominalen=-
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dungen sorgt fir die Verdeutlichung grammatikalischer Kategorien.

Nonm.
Neutrum
Akk .
-(e)s = J
Mask.
+ =(e)s im Substantiv
Genitiv Neutrum

-e (diese, die, sie, eine, deine, welche, usw)
Diese starke Endung kennzeichnet Femininum und Plural, Nominativ
und Akkusativ.

Augs Okonomiegriinden sind im heutigen Deutschen beim Artikel
(im Sinne von Heringer) die Nominalendungen fir Feminina und filr
den Plural der drei Geschlechter identisch. Das Zusammenspiel der
Nominalendungen geht dabei eine Stufe tiefer, indem das Pluralsys-
tem der Substantive herangezogen wird: alle Feminina zeigen aus
dem Grund im Plural eine lautliche Verdnderung beim Substantiv, was
bei Neutra und Maskulina nicht der Fall ist. So ist es m#glich,
dass die oder -e bei Maskulina und Neutra als Pluralzeichen fungie-
ren: mehrere (die) Zimmer, alle (die) Lehrer. Handelt es sich aber
um ein Femininum, so muss auch das Substantiv gelbst ein Pluralzei~
chen tragen, sonst wdren Singular von Plural in derselben Nominal-
gruppe nicht mehr zu unterscheiden: grilne (die) Tafeln, einige (die)

Leitern, viele (die) Mitter,

Nom.
Femininum
Akk,
-e (die) | ’
Nom,
Plural
Akk.,

-(e)r (dieser, der, wer, seiner, 333,133. welcher, usw)

Die semantische Komplexitit dieser Endung besteht darin, dass sie
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innerhaldb einer Nominalgruppe Mask.-Nom., Dat.-Fem,, Gen.-Fem. und
Gen.-Plural kennzeichnet.
An folgeden Beispielen ldsst sich diese semantische Xomplexitdt der
Nominalendungen -er gut zeigen:
6. "Dies hat den nachteil, dass dadurch der anteil der auf
den partnersuchenden bezugnehmenden anflnge, die..."
7. "(...), da gie sich wohl der symptomfunktion .ihrer sprache
auf dieser seite..."
Die semantische Komplexit8t der Nominalendungen besteht
also darin, dass lautlich identische Endungen sich auf verschie-

dene Funktionen beziehen.

2.2 - Semantische Komplexitlit der Kombinierung vonm starken und

4chwachen Endungen

Die schwachen Endungen unterscheiden sich von den starken
hauptsdchlich nach ihrer syntaktischen Funktion: die schwachen En-
dungen werden von den starken bedingt, sie sind immer "Begleiter"
der starken Endungen in einer Nominalgruppe, mit der Funktion,
grammatikalische Kategorien zu verdeutlichen. Die schwache En-
dung -e dient in erster Linie der LVereindeutigung Sing./Plural.
Sonst wird in allen anderen Fillen die schwache Endung -en
gebraucht:

$S. "Das halb als appell gekennzeichnete, dann wieder schiich~

tern als frage zurlickgenommene "DU!?"

8. "Die yerachie;enartiggg selbstbezeichnungen und die ver-

schiedenartige verwendung von attributen..."

9. "(...), dass man von sich und vom angesprochenen

spricht..."
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Es kann vialleicht helfen, sich diese semantische Komple-

xitdt der Nominalendungen als Formel zu veranschaulichen:

Mask.

- (e)m = (en) Sing.-Dativ
Ntr.
Sing.-Magk,-Akk.

(e)n = (-en)
Pl.-Dativ +~n im Subst,

Nom.
K-e) Sing.-Ntr.
Akk

]
-~
-]
~
[~}

[1]

Mask.
(-en)  Sing.-Gen. + -(e)s im Subst
Ntr.

Nom.
(-e) Sing.-Fem.

L

Akk .

-8 ¢ om,
(-en)  Plural
k.

-e) Sing.Mask. [Nom.

< t.
Sing.Fem. ]
(-en) en.,

Plural-Gen.

An diesen Formeln kann man deutlich sehen, dass dié geman=-
tische Komplexitfit der Nominalendungen im Deutschen hauptslchlich
in einer lautlichen Identitlit dieser Endungen besteht, die dann
erst innerhalb einer Nominalgruppe nach ihrer syntaktischen Funk-
tion zu unterscheiden ist. Bei der Kombinierung von starken und
schwachen Endungen geht es in erster Linie darum, identische Lau-
te innerhalb derselben Nominalgruppe nur mit Vereindeutigungs-

-funktion zu wiederholen.

2.3 - Die Kongruenzbezichungen in einer Nominalgauppe 4im Deutschen:
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Ein Okonomdiepainzip

Aug Okonomiegriinden sind die Kasusendungen im Deutschen
reduziert worden, aber nicht die Kategorien Kasus, Numerus und
Genus. Die Folge davon ist, dass die deutsche Sprachgemeinschaft
mit weniger Kasusendungen sich auf diese unreduziert verbliebe-
nen Kategorien deutlich beziehen muss. Im heutigen Deutschen
herrscht dann eine Art Kombination, die darin besteht, einerseits
dieselbe starke Endung flr verschiedene Kategorien zu gebrauchen
und andererseits diese starke Endung in derselben Nominalgruppe
nicht zu wiederhclen, um ihre syntaktische Funktion jeweils zu
vereindeutigen. Kommt ein attributiv gebrauchtes Adjektiv in
eine Nominalgruppe hinein, muss es gich auch diesem Prinzip der
Nicht-Wiederholung anpassen: Adjektive werden deswegen entweder
Kasustrdger oder sie bekommen schwache Endungen.

Dieses Prinzip einer Nicht-Wiederholung von Nominalendun-
gen in derselben Nominalgruppe funktioniert so prdzis, dass eine
Wiederholung von starken oder schwachen Endungen in derselben
Nominalgruppe auch eine Funktion hat, ndmlich eine Funktion der
Verdeutlichung: entweder syntaktische Zusammengeh8rigkeit zwi-
schen Nomen und Attribut zu zeigen (Wiederholung starker Endun-
gen) oder Kongruenzbezienhungen zwischen Artikel (im Sinne von He-
ringer), Attribut und Nomen (Wiederholung schwacher Endungen).

Ich bringe die Beispielsdtze 4. und 5. zur Veranschauli-
chung dieses Okonomieprinzips noch einmal vor:

4. "Zur selbstbeschreibung verwendete wertende adjektive

haben nattirlich appellcharakter..."

An diesem Beispiel kennzeichnet die Wiederholung der

starken Endung -e syntaktische Zusammengeh8rigkeit.
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5. "Das halb als appell gekennzeichnete, dann wieder schilich-

tern als frage zurlickgenommene "DU!?"

Die Wiederholung der schwachen Endung -e zeigt am Beispiel
5 die Kongruenzbeziehungen im Deutschen zwischen Artikel, Attribut
und Nomen.

Dieses Okonomieprinzip wirkt auch in anderer Bereichen der
deutschen Sprache. Im Bereich des Verbs macht sich dieses Prinzip
bei der Verbgruppe Perfekt Passiv bemerkbar: Das ge- von “geworden"
wird innerhald derselben Verbgrouppe nicht wiederholt, da es sich
in diesem Fall um keine Wiederholung mit einer Vereindeutingungs-
funktion handelt.

Auch an der Perfektbildung mancher Verben kann das beobachtet
werden: Bei trennbaren Vorsilben (Verbzusatz) behilt die Verbgruppe
das flr Partizip Perfekt charakteristische ge-:
hat... geholt, hat... abgeholt, hat... gesprochen, hat... ab-
gesprochen Handelt es sich aber um untrennbare Vorsilben oder
Prifixe, wird dieses Perfektzeichen in derselben Verbgruppe
nicht mehr gebraucht: hat... Uberholt, hat... wiederholt, hat
«+. versprochen, hat... widersprochen.

Dabei geht es um komplexe, sich syntaktisch wiederspiegelnde
phonologisch-gemantisch Beziehungen, denn bei manchen Verben

liegt sogar der Bedeutungsunterschied primdr in der Betonung

oder nicht Betonung der Vorsilbe beim Infinitiv. Dieser Bedeutungs-
unterschied wird dann beim Perfekt durch den Gebrauch oder nicht
Gebrauch von ge- syntaktisch wiedergegeben, indem das ge- bei
Prifixen oder untrennbaren Vorsilben in derselben Verbgruppe nicht
gebraucht wird, da es in solchen Fdllen keine Vereindeutiguns-"

funktion hat.
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3. DIE "SYNTAKTISCHE ANALYSE®™ VON WERNER HOLLY

3.1 - Moniualt&an&tatiue’

In dieser syntaktischen Analyse werden Nominaltranslative

und Attribute in derselben Nominalgruppe behandelt, was das
Zugammenspiel der Nominalendungen in einer Nominalgruppe deutlicher
zeigt. Dies erm8glicht wiederum eine bessere Darstellung des Okonomie-~
prinzips der Wiederholung von Kasusendungen innerhalb einer Nominal-
gruppe nur mit Vereindeutigungsfunktion. Diese "Syntaktische Analy-
se" ldsst ganz klar zeigen, dass die Nominalendungen auf Grund des
Zusammenspiels ihrer Elemente in den Satz eingebettet werden, und
deswegen habe ich diese Analyse zum Vorbild genommen, um das Zusam-
menwirken dieser Elemente als Ergebnis einer auf Okonomieprinzipien
beruhenden Redundanzregel zu zeigen. Am folgenden Beispielsatz
18sst sich das in der Nominalgruppe 2 besonders deutlich zeigen:

3, "Eine linguistischen Verfahren niherstehende Methode als

die unter a) und b) dargestellten bildet die kontextuelle

Bedeutungsbestimmung."”

&
PSt VE El i?

G2
N NT rt Attr
Subét. r& ein A: G
Methode -e
-e
Adj NG3 NG6

n¥herstehend ,////T§:::;;“-\Rt
N NT t tr
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N NT Art Attr
SuLat. él e Aéj
Verfahren -oLA lingulstisch
6
N Art Attr
Suést. als die Adjé

(oo.) d/\
.k /K
dargeltellt NT

Kood untepr

) und b)

i. Die schwache Endung -e von "Eine... niherstehendg Methode"”
zeigt ausdrucksseitig, dass "niherstehend” mit "Eine...Methods"
eine syntaktische Einheit bildet, indem sie die grammatikalische
Kategorie des Singulars-Feminin verdeutlicht.

ii, Die starke Endung -en in "linguistischen Verfahren" sorgt fiir die
Einbettung der Nominalgruppe als NG3 in den Satz,

iii. Die schwache Endung -en in der NG6 verdeutlicht die Kategorie des
Plurals zusammen mit der Artikelform die und ermBglicht dadurch
die Referenzidentitidt zwischen "die...dargestellten” und
“Verfahren" in der NG3.

Diese syntaktische Analyse unterstlitzt die hier dargestel-
1lte Auffassung der semantischen Komplexitit der Neminalendungen im
Deutechen: in der NG6 1Hsst sich gut zeigen, dass die nicht allein

die Kategorie Sing./Plural verdeutlicht, sondern das Zusammenspiel
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von die + -en. Durch die Aufflihrung der Elemente einer Nominalgruppe
(Nomen, Nominaltranslative, Artikel und Attribut) 1l8sst sich auch
dieses Okonomieprinzip zeigen, Morpheme innerhaldb einer Nominalgruppe

nur mit Vereindeutigungsfunktion zu wiederholen.

3.2 - Antikel und Attaibute

In der "Syntaktischen Analyse" von Werner Holly sind Arti-
kel und Attribute Teile einer Nominalgruppe und unterscheiden sich
durch die Tatsache, dass der Artikel immer obligatorisch ist.

In verschiedenen Grammatiken ist aber die Grenze zwischen
Artikel und Attribut sehr umstritten: nach der Duden Grammatik ist
der Artikel auch ein Attribut, nach Heringer kann ein Adjektiv in
attributiver Funktion auch als Artikel fungieran.s
Mit den Artikeldefinitionen sind Begriffe wie "Bestimmtheit," “Un-

bestimmtheit,” "Generalisierung," "Individualigsierung," “"Ganzheit,"

"Menge,” fast immer verbunden. Da die Nullform des Artikels eine
Bedeutung hat, mbchte ich zuerst seine Funktion in einer Nominal-
gruppe umgrenzen, und zwar durch die GruppenmBglichkeiten: @ Artike)
+ Substantiv, Adjektiv + Substantiv, Artikel + Substantiv und
Artikel + Attribut + Substantiv, @ Artikel + Substantiv.
Durch die Nullartikelform kann sowohl Individualisierung als auch
Generalisierung ausgedrlckt werden (Duden Grammatik, 1973, S. 166).
Die Nullform des Artikels kann entweder generalisieren (kann durch
alle ersetzt werden) oder einschriinken (kann durch einige, manche
ersetzt werden). Am folgenden Beispielsatz wird eine Generalisierung
angestrebt:

10. "(290) Warum suchen Minner meines Alters nur wesentlich

jingere Frauen, obwohl.,."
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In der Nominalgruppe/Minner meines Alters/drlickt die
Nullartikelform eine Generalisierung aus, die wiederum durch das
Genitivattribut meines Alters eingeschriinkt wird.

Die Nullform des Artikels kommt in einer Nominalgruppe im
Dautschen hBufiger bei Substantiven im Plural vor, weil der unbestim-
mte Artikel im Deutschen keine Pluralform hat. So ist es nicht
mBglich, im Plural eine "Unbestimmtheit” in der Nominalgruppe durch
den unbestimmten Artikel auszudriicken, was entweder durch die Null-
artikelform oder durch welche, manche, einige, wenige ersetzt wird.
Adjektive ¢ Substantive

Die Nominalgruppe “nur wesentlich jUngere Frauen™ aue
Beispielsatz 10 zeigt, dass der Sprecher manchmal einen Teil einer
begtimmten Ganzheit meint, die sich nicht durch "einige"™ oder andere
Quantoren ausdriicken lisst, sondern durch eine bestimmte Eigenschaft.,
Weil diese meistens durch Adjektive ausgedriickte Eigenschaft in sol-
chen Fillen den gemeinten Teil genause einschrinkt wie ein "Artikel,"
halte ich ihre satzsemantische Funktion f@ir die eines "Artikels.”?

An anderen Beispielen llsst sich diese "Artikel-Funktion"
attributiver Adjektive zeigen, immer wenn in der entsprechenden No-
minalgruppe kein "Artikel™ gebraucht wird:

11, "Und/bei erotischen beziehungen/spielt sinnlichkeit auf

allen ebenen eine rolle.

12, "Es hat sich - (...) - gezeigt,dass/syntaktische Aspekte/

pragmatisch relevant gsein kdnnen."

*Jingere,® "erotigchen" und "syntaktische" sind in den
entsprechenden Nominalgruppen nicht frei im Sinne eines Attributs,
sie sind eher obligatorisch wie im Sinne eines Artikels. Mit der
Nominalgruppe Adjektiv ¢ Substantiv wird das entsprechende Kern-

substantiv aus einer Menge herausgencmmen und durch eine bestimmte
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Eigenschaft eingeschrinkt. Dass Adjective in solchen Fillen die Ka-
susendungen tragen, spricht syntaktisch daflir, dass sie die seman-
tische Artikelfunktion Ubernehmen.
Artikel + Substantiv

Diese Nominalgruppe ermdglicht die Kontextualisierung eines
Substantivs, wie ich am Beispielsatz 13 zeigen mbchte:

13, "(...), da sie (=-die geisteswissenschaftler) sich wohl

der symptomfunktion ihrer sprache auf dieser seite

bewusster sind als die naturwissenschaftler."

Die awei unterstrichenen Nominalgruppen sind hier auf den
Kontext "Heiratsanzeigen" eingeschelinkt.

Die Nominalgruppe Artikel + Substantiv ist nach ihrer
Funktion im Kontext am schwersten abzugrenzen, denn die Kontextua-
lisierung des Kernsubstantivs einer Nominalgruppe liegt sehr oft
am Zusammenwirken von Artikel und Attribut (oder Erglnzungen), wie
an der Nominalgruppe “der symptomfunktion ihrer sprache" des Bei-
spiels 13 zu sehen ist, oder am Beispielsatz 14:

14. "Ein weiterer grund fiir die Ubbernahme von ritualformen

ist, dass sie die peinlichkeit einer situation

reduzieren:..."
Artikel + Attribut + Substantiv
Nach ihrer Kontextualisierungsfunktion ist diese Nominal-
gruppe am prizisesten, denn der Artikel kontextualisiert den Kern-
substantiv und durch ein Attribut kommt dem Kernsubstantiv dieser
Nominalgruppe noch eine Charakterisierung hinzu. 10
Diese Nominalgruppe hat in der Schriftsprache auch die Funktion,

zu viele Einbettungen von Relativsitzen zu vermeiden:

15, "Von "gebrauchsregeln” zu sprechen ist ein_normativer

bedeutungsbegriff, der allenfalls auf wissenschaftlichen
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oder amtlichen sprachgebrauch anwendbar ist, aber nicht
auf den lebendigen sprachgebrauch: hier wire es besser,
von gebrauchsmbglichkeiten sprachlicher ausdrucksweisen

zu sprechen, Durch vom normalen_gebrauch abweichenden

gebrauch sprachlicher ausdriicke kann man bedeutungen
nuancieren und komplexer gestalten."
(...} ein normativer bedeutungsbegriff:™ in dieser Nominalgruppe
liegt die dem "Artikel" zugegebene Determinationsfunktion sogar in
"normativ" und nicht in "ein;" in der gesprochenen Sprache wird dies
durch die Intonation ausgedriickt.
"(...) vom normalen gebrauch (...)": diese Nominalgruppe kontextua=
lisiert nicht nur die Bedeutung von "gebrauch," sondern zeigt auch
den Kontext, in dem gich "Artikel™ und "Attribut" erginzen, denn in
dieser Nominalgruppe hat das Adjektiv normal die Funktion, die Bedeu-
tung des kontextualisierten Kernsubstantivs (Gebrauch) genauer zu
prizisieren.
In der Nominalgruppe "Durch (...) abweichenden gebrauch" wurde das
Kernsubstantiv durch ein Adjektiv kontextualisiert. Es war im gan-

zen Text bis zu diesem Satz die Rede vom "geregelten," also vom

"normalen” Sprachgebrauch, deswegen konnte hier der normale Gabrauch
durch den bestimmten Artikel kontextualisiert werden.Diesem kon-
textualisierten "normalen gebrauch" wird dann ein anderer "gebrauch"
gegenfibergestellt, der aber durch keinen bestimmten Artikel
kontextualisiert werden kann, weil dieser andere "gebrauch" erst in
den Kontext eingeflihrt wird. Die Kontextualisierung dieses neu
eingeflihrten "gebrauch" geschieht deswegen durch die Eigenschaft
abweichend.

Aus diesem Grunde halte ich die Funktion von Adjektiven in solchen

F&l;en fir eine Artikelfunktion, denn sie ermbglichen dieselbe Kon-
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textualisierung, die in einer traditionellen Grammatik dem unbestim-
mten Artikel zugegeben wira.}? Ausdrucksseitig spricht flir diese
Auffassung die Tatsache, dass Adjektive in der Artikelfunktion im-
mer Kasusendungen haben,im Gegensatz zu Adjektiven in der Attribut-
funktion.

Nach dieser Analyse der verschiedenen Nominalgruppe lisst
sich feststellen, dass Adjektive entweder die semantische Funktion
eines "Artikels" oder die eines "Attributs™ haben. Syntaktisch wird
das durch schwache oder starke Endungen ausgedriickt: hat das Adjek-
tiv die Artikelfunktion, bekommt es starke Endungen, wenn kein
"Artikel® in der entsprechenden Nominalgruppe vorhanden ist; hat
das Adjektiv die Attributfunktion, bekommt es schwache Endungen,
weil in der entsprechenden Nominalgruppe ein "Artikel"™ schon
vorhanden ist.

Dies mBchte ich veranschaulichen, indem ich ein Beispiel
nach der "Syntaktischen Analyse" von Werner Holly zeichne, und
zwar einmal ohne den Adjektiven die Artikelfunktion zu verleihen
und einmal, wo den Adjektiven die Artikelfunktion verliehen wird.

15. "(...) Durch vom normalen gebrauch abweichenden gebrauch

sprachlicher ausdriicke kann man bedeutungen nuancieren

und komplexer gestalten."
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! !'IT Art. A .tr. ttr.
SLb. Prép. ] Aéjs NGu
gebrauch durch
v ] Art. Attr.
' ' .
Adj. Sub n 8 Ad'j .
abweichend Ausdriicke -er sprachlich

Gebrauch v normal

i. Wenn bei Gebrauch der Pripositionen die Flexive nicht mehr als
Nominaltranslative aufgeflhrt werden, gehen syntaktisch-semantische
Beziehungen verloren, wie z.B, die Kasusendung -en beim Adjektiv

abweichend.

ii. Adjektive immer als Attribut aufzufithren hat satzsemantische
Nachteile: einerseits kommt es zu Attributansammlungen, anderer—
seits werden semantische Beziehungen wie die der NGS5 und die der
NG4 im Satz nicht unterschieden, da beida Nominalgruppen als

Attribute aufgeflhrt werden.
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Wenn angenommen wird, dass auch Adjektive die Artikelfunk-

tion Ubernehmen kBnnen, zeigen sich Vorteile:

Attr.

G4

Adj. NGS5 N NT Art.
i
u

Fl. A?j.

'
.

~-er spraahlich

Sub.  Prip. F1 (d.'a)m A'ri;
1

GebrLuch von -en no

i. Satzsemantische Aspekte kdnnen genauer dargestellt werden, wie
der Unterschied zwischen NG4 und NG5: da der Artikel in einer
Nominalgruppe obligatorisch ist, wird durch die Artikelfunktion
vom Adjektiv abweichend klar, dass die eingebettete NG5 nicht
frei im Sinne von der Attributfunktion ist, wie NGu.

i. Die syntaktische Funktion der Kasus - und der schwachen Endungen

kann deutlicher gezeigt werden, weil die Kasusendungen bei Adjek-
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tiven in der Artikelfunktion gebraucht werden.,

iii., Das nominale Kongruenzprinzip kann auch klarer dargestellt wer-
den: wenn ein Adjektiv mit der Artikelfunktion gebraucht wird,
dann bettet es selbst durch die Kasusendungen die Nominalgruppe
in den Satz ein; wenn aber Adjektive als Attribut in einer mit
“Artikel" belegten Nominalgruppe gebraucht werden, dann haben
sie die schwachen Endungen und die semantische Vereindeu-

tingungs funktion von Kategorien.

Weil "Artikel™ und "Attribut" als Teile einer Nominalgruppe
aufgeflihrt werden, lisst diese "Syntaktische Analyse" auch deutlich
zeigen, dass das nominale Kongruenzprinzip im Deutschen auf dieser
Nicht-Wiederholung von Morphemen beruht, da das Zusamenspiel dar
Nominalendungen dadurch hervorgehoben werden kann.

Dieses Prinzip der Nicht-Wiederholung von Morphemen in derselben
Nominalgruppe zeichnet die deutsche Sprache im Bereich der Nominal-
kongruenz aus, weil dieses Prinzip in vielen anderen Sprachen auf
einer Kopie von Merkmalen beruht, also auf einer Wiederholung von
Morphemen in derselben Nominalgruppe.

Diese "Syntaktische Analyse" ermbglicht auch eine deutli-
chere Unterscheidung zweischen "Artikel"™ und "Attribut,” weil in ihr
diese Funktionen als Elemente einer Nominalgruppe vorkommen. Deswe-
gen habe ich versucht, in ihrem Rahmen zu zeigen, dass Adjektive in
bestimmten Nominalgruppen die Artikelfunktion Ubernehmen, nimlich
in den Nominalgruppen mit Nullartikelform + Adjektiv + Substantiv.
Da Adjektive nur in diesem Kontext syntaktisch durch die Kasus-
endungen die entsprechende Nominalgruppe einbetten, halte ich ihre

semantigsche Funktion im solchen Kontext fiir die eines ™Artikels.”



106

4. SCHLUSS

Zusammenfassend spielan die Nominalendungen innerhalb

einer Nominalgruppe im Deutschen folgende Rollen:

1. Die starken Endungen sorgen syntaktisch flr die Einbettung der
Nominalgruppe in den Satz.

2. Die schwachen Endungen vereindeutigen grammatikalische Kategorien.

3. Starke und schwache Endungen rahmen die Nominalgruppe im Deutschen
ein, zusammen mit dem Kernwort, &hnlich wie im Deutschen die Verb-
gruppen den Satz einrahmen (von Polenz, Peter, "Historia da Lin-
gua Alemd"): “"Das halb als appell gekennzeichnete, dann wieder
schiichtern als frage zuriickgenommene “DU®!2"

4, In der geschriebenen Sprache ermbglichen starke und schwache
Endungen Nominaleinbettungen, die mehr Klarheit schaffen:

"Einer linguistischen Verfahren niherstehende Methode als die
unter a) und b) dargestellten bildet die kontextuelle Bedeutungs-
bestimmung.”

Auf die praktischen Auswirkungen solcher Aufassung des
Kongruenzprinzips im Deutschen mBchte ich hier nur kurz hinweisen.
Im Fach "Deutsch als Fremdsprache" sind schon neuere Lehbficher er-
schienen, wo versucht wird, die Adjektivdeklination anders 2zu
unterrichten als nach Deklinationstyp: "Sprachkurs Deutsch 2," von-
U. HBussermann, U, Woods, H. Zenkner, l. Auflage 1979, -
Mir persBnlich erscheint es sehr wichtig, dass Auslindern das Zusam-
menspiel der Nominalendungen gezeigt wird, und nicht Deklinations-
typen, weil das den Lernprosess erleichtern sollte, da die Nominal-
endungen an allen als "Artikel" fungierenden Wdrtern vorkommen.

Es kBnnte deswegen nicht schaden, wenn die Komplexitlit der Nominal-
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endungen und damit das Zusammenwirken der Elemente einer Nominal-
gruppe im Deutschen im Unterricht gezeigt wird, anstatt durch De-
klinationsmuster den Deutschlernenden beizubringen, dass die oder die
Endung nach dem oder dem Wort gebraucht werden muss.

Es ergeben sich auch im Bereich des Pluralsystems Vortei-
le, denn umfassendere Regeln k8nnen dargestellt werden, wie die
Pluralform der Feminina gegenfiber der Pluralform von Neutra und

Maskulina.
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sie Numeralia und Adjektive umfasst."

10 Vgl. Erben, Johannes, "Deutsche Grammatik - Ein Abriss,"
Mlinchen, 1972, 11. Auflage; Heringer, H.J., "Wort flir Wort,"
S. 83; Duden Grammatik, S. 166,

u Vgl. Duden Grammatik, besonders S. 166; auch Heringer, H.J.,

"Wort fUr Wort," S. 81 Uber Definition des Artikels.
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THE ROLE OF THE POET IN SHELLEY'S "ODE TO THE WEST WIND®

Ana Liucia Almeida Gazolla - UFMG

The "Ode to the West Wind" is considered to be Shelley's
supreme lyric and one of the most representative texts of the
period.

The motif of the poet as the seer who announces a rebirth
for mankind, a recurrent notion in Romanticism, is developed in
the pocem, conferring structural unity on its several parts. The
related view of poetry as an instrument of the Principle that
acts in the whole Universe is also presented in the "Ode,"
through €ymbolic and mythical associations which will be focused
on this brief analysis.

The poem presents one of the main symbols used by Shelley:
the West Wind. It is described in the first stanza as a "destroyer"
and also a "preserver," a death-life force, which builds up a
unifying pattern in the poem — the death-resurrection 'motif. The
apparent paradox in the action of the wind is developed through
various images: the wind is the unseen presence that drives the
dead leaves, representing a force of destruction, but it
simultaneously scatters the seeds, preparing the rebirth of
Nature. The counterpart of the West Wind is its "azure sister of
the Spring,” who will awaken the "dreaming earth" and make its
resurrection possible. Death and life, therefore, become cause
and effect of each other, and.the cycle of mutability finds
expression in the seasonal metaphor which governs the poem . The

Wind is the personification of the Power that lies behind this
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cycle; it produces a constant flux of death and rebirth, following a
law of causal necessity. Nature, however, is never really dead. It
is only dreaming or sleeping, and the wind of Spring awakens it, as
the West Wind awakens "from his summer dreams the blue Mediterranean..."
The symbol of the West Wind, associated with the motif of the
seasonal cycle and the death-rebirth pattern, refers to the mythical
substratum underlying the poem. Zephyrus, the West Wind, represented,
according to Classical mythology, a force of destruction, both of
Nature and of man's works. However, after falling in love with
Chloris or Flora, the goddess of Spring, Zephyrus turns into a life
force, helping his beloved in her creation. Further symbolic
associations can be traced in the tradition. According to Jung, for
example, in Arabia the word "ruh" signifies "breath" and “"spirit,"”
which is one illustration of the notion of the Wind as the primary
element of Nature.l The same view is held in the alchemical
tradition, in which the Wind, in the form of the hurricane,
synthesizes the four elements which constitute material existence
- earth, air, water, fire. The hurricane is thus seen as a force of
fecundation and regeneration. In the same way, in the Hindu tradition,
the Wind is equated with "the principle of life, language and heat
(or fire)."?
The belief in the four elements which are the Cardinal Points
of material life — and, by analogy, spiritual life — has been part
of the Western tradition since pre-Socratic days. All of these
associations are suggested in Shelley's text, especially that
between the Wind as an agent of transformation and the fire of poetry,
which will be identified the poet’ becoming the Instrument of the

Universal Spirit which governs life.
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The Wind thus symbolizes this force present in the Universe
which acts everywhere. It stands for this Power "that ceaselessly
imparts activity to the entire universe, physical and mental, ...
the immediate cause in the realm of mutability."3 The winds, as the
author expresses in the first stanza, "art moving everywhere": their
action is felt on land, in the air, on the sea, characterizing their
universality. As Wassermann points out, the recurrent imagery of
leaves in the first three stanzas, allied to metaphors that tend to
blend the three regions (associated with the elements earth, air,
and water) diminishing the distinctions among them, reveals this
universality and the synthetic character of the Wind. This is also
emphasized by the fact that the wind "acts everywhere according to
the same law, 0 that however its media differ, its effect remains
constant:"“ In the first stanza, there is a reference to the dead
leaves which reappear in the second stanza in a simile: "locose
clouds like earth's decaying leaves are shed.” In the third stanza,
the submarine vegetation repeates the process occurring on land: the
"oozy woods" are despoiled of their "sapless foliage." The
interchange of images in the three stanzas, as we have said, leads
to a blending of the three areas or elements described: the buds
are presented as "flocks to feed in the air"; the wind is
characterized as a stream; the submarine landscape, with its "azure
moss," "sweet flowers," "sea-blooms," "cozy woods," reproduces what
is found on land. In the fourth stanza there is a recollection of
all these images, but now referring to the poet, which indicates
that a higher éynthesis is aimed at:

1§ 1 were a dead Leaf thou mightest beax;
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14§ 1 weae a swift cloud Lo fLy with thee;
A wave o pant beneath thy powea, and share

The impulse of thy staength, only Less free
Than thou, o uncontaollable! ...

The poet wants to share the Wind's strength, to become its
instrument, to be carried away by its power as a leaf, a cloud or
a wave. In a way he wishes to become almost a passive instrument
of this power against which his will must stop fighting, so that,
like a child, he can regain his identity with the Universe and
be in harmony with the governing laws of Nature. As Wassermann

points out,

Sheltey's standing assumptions are that

the one Powen i the moving spinit of all
the 'energy and wisdom' within exdistence
and goveans both human thought and all the
operations of natune by a uniform, impartial
Law 0f sequences; and that the human
nequisite for necediving that Power is a
dtate of pasdivity, Since the eneagy
§Lowing §rom the one Power acts identically
in nature and mind and follows the same Law
0§ 'causal' necessity, the West Wind has

an ontological kinship, and not mexrely a
weiaphoaic or analogical one, with the
Spdait invoked to act upon the poet's
thoughts. Onty the medium of the dynamic
Spinit is diffeaent, and to address the
spinit of Autumn's being 48 alse Lo

address the spirnit that goveans thought.s
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The belief in this Oneness of Power leads Shelley to
establish an analogy between the seasons and man's moral cycle.
There is no death in Nature: the dreaming stage, the death-like
appearance of the Earth during the Winter is only transitory and
Spring corresponds to an awakening, a revival of what is apparently
dead. Transferring this metaphor to mankind, the author
optimistically implies the succession of cycles of moral decay
followed necessarily by a moral rebirth, a moral revival. The poet
will be, in his reconciliation with the Power, the agent of the
moral awakening of mankind. He will be the lyre of the Wind, and
the idea of its force penetrating him also implies a further
development of the same metaphor: his poetic energy will be
regained, his poetic power will be revived. In the second verse
of the fifth stanza, Shelley expresses the fear that his poetic
power would be waning: "What if my leaves are falling like its
own!" He draws an analogy between his career as a poet, the
seasonal pattern, and the death-rebirth motif, tying all this
together in the last stanza. The sense of despair present in some
of the lines ("I fall upon the thorns of life! I bleed!") is
replaced by his belief in the power of poetry in producing
intellectual growth. He becomes confident in his capacity of
influencing the world, being a depository of the strength of the
Wind, becoming its lyre. As the Wind scatters the seeds that will
grow when Spring comes, so the poet's verses will contribute or
even cause the awakening of mankind. He becomss the prophet that
announces the change, and his thoughts "like withered leaves"®
will "quicken a new birth!"

Shelley identifies his poetry and the dualistic character
of the action of the Wind: it is at the same time death and life,
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"ashes and sparks," because it brings upon the end of the state
of stagnation since it causes the beginning of a new cycle.
Poetry, therefore, engenders a new birth, and the lips of the
poet echo the voice of the Wind, becoming the "trumpet of a
prophecy!” The poet will be the agent of change, and his words
are the sparks of spiritual life that drive the "unawakened earth"
(as symbol of man's mind or self) from Winter to Spring. Poetry
here is associated with Fire, the element of the fourpart
distribution which was missing in the text. The first three
correspond to the states of matter, but fire is the agent that
brings about the transformation of matter.

The symbolic association of fire to creativity is also
implied: the oppositions of fire and air, the two masculine (and
creative) elements, to earth and water, the feminine and receptive
pair, justifies the development of a link between poetry and the
West Wind.

The poet-prophet is, then, the inspired instrument that
transmite the voice of the Wind to mankind. He foresees the
future because he becomes identical with the Power, but this
happens only if he accepts becoming its instrument.

Shelley's belief in the power of Poetry is summarized in

these two tercets:

Prive my dead thoughtas over the undivense
Like withered Leaves to quicken a new binth!
And, by the incantation of this verse,

Scatier, as from an unextinguished heanrth,
Ashes and sparks, my wonds among mankind!
Be thaough my Lips to unawakened eaath



118

The trumpet of a paophecy!

The note of despair, the fear that he could be less effective
as a poet than he wished to be and, as Bloom and Trilling express
it, "the sense of having failed one's own creative poueva."7 is
changed into hope for social and moral reforms, and a great
confidence in the poet's role. The word of the poet becomes a
messenger of the Spirit, after his soul has been renewed by its
power.

The Ode, however, after the last positive statements quoted

above, ends in a question:

cecscscecssssvesssccrssssasssnss 0 Wind,

1§ Wintex comes can Spring be far behind?

The poet sums up the whole meaning of the poem. He reaffirms
the idea of the cycle and the death-resurrection motif through the
opposition Winter/Spring; he stresses his hope for a change and,
moreover, he addresses his question to the Wind showing that it
represents a superior Power to the poet who, by himself, is unable

to give answers to his own questions.
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NOTES

1.k Cirlot, A Dictionary of Symbols (London and Henley:
Routledge and Kegan Paul, 1978), p. 373.

2 Cirlot, p. 95.

3 Earl R. Wassermann, Shelley: A Caitical Reading (Baltimore and

London: The Johns Hopkins Press, 1971), p. 239,
M
Wassermann, p. 2u40.

S Wassermann, pp. 239-40.
6 Wassermann explains that Shelley uses the adjective "dead"
referring to his thoughts because, once expressed in poetry, they
are no longer in the living mind.

7 Harold Bloom and Lionel Trilling, Romantic Poetay and Prose

{New York: Oxford University Press, 1973), p. 4u47.
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ORWELL BETWEEN FACT AND FICTION

Cleusa Vieira de Aguiar - UFMG

The many contradictions found in Orwell's workl illuminate
the nature of his own consciocusness; a consciousness capable of
important insights into the social and historical reality it
confronts. Yet he was unable to carry these perceptions far enough
or to establish the necessary connexicns between them for any
searching analysis or radical critique of that reality. For this
reason, Orwell can be placed within a group of middle class
intellectua132 who aligned themselves with some concepticn of
Marxism in political and social thought and action. Like Orwell,
brought up in a society and, more particularly , a social group
which saw the individual as the primary factor. in social
development, they were cobliged by the particular events of
national and international history in their own time to recognize
pressures on the individual generated by larger social forces. Not
that Orwell felt an affinity with this group which he criticized
for the facile and essentially personal nature of their political
commitment. However, the model of society found in all these
writers, Orwell included, rests on and implies the polarisation
of the individual and environment. Orwell's basic dichotomy of
the individual and everything outside him, and his conception of
deterministic rather than dialectic relations between the two,
influence not only his view of history but of social groups and
society as a whole. It also led him to a profoundly misleading and

rigid distinction between writing for the effect of the content
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and writing for the effect of words; the distinction between the
'social' and the ‘'aesthetic'.

Within the framework offered by Marxism, society, and the
place of literature within it, can be analysed in terms of a more
adequate model. It recognizes a much more complex and multi-
layered totality in which the relations between the elements take
the form not, as in Orwell, of a one way determinism but of a
complex dialectic. It is the English Marxist writer of this
period Christopher Caudwell who attempted an analysis in these
terms. His work can be used as an alternative viewpoint to
Orwell's, which suggests that Orwell's contradictions and
confusions can only become valuable in illuminating his
experience and situation if we step outside his 'bourgeois
individualistic' model of thought into a totalizing theory which
eliminates the dichotomy between literature and other forms of
life.

Orwell's distrust of theorizing ensures that we do not
£ind in his work a thought-out aesthetic, but his own literary
criticism and the essay he wrote retrospectively on his own
motives and aims in writinga are sufficient evidence of his
thought, and its contradictions, on this subject. Thus his own
criticism is concerned largely with the social and moral basis
and implications of the work considered: he insists that "an
artist is also a citizen and a human being,““ and endorses the
cartoonist's ridicule of the aesthetes. Yet he also suggests that
the latter's conception of ‘pure' literature is in fact the ideal
and that the writer's social consciousness and purpose is a
burdensome duty forced upon him by a particular historical

aituations. This, along with his references to "the joy of mere
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words", and "meae description” suggests his basic dualism of
concerns seen as epecifically 'aesthetic/literary' and
specifically 'social',and that the relationship between the two
was seen in terms of a one-way determinism. His position,therefore,
is not unlike that of the Marxist writers whose model of society
rests on and implies the same polarization of individual and
environment and whose main criterion of literary judgement is its
truth to life,discussed earlier. Again it is Caudwell who
attempts to overcome this dualism and resolve the problems it
raises by postulating a totality — here of social experience and
artistic activity ~ in which dialectical relations operate

between the elenents.7

Consciousness, soclety, the whole woald of
docial expenience, the universe of reality,
44 generated by action, and by action 4is
meant the temnsion between organism and
environment, as a xresull of which both are
changed and a new movement begins, This
dynamic subject-object nelation gemerates
all social products — cities, ships,
nations, religions, the cosmos, human
values.

Bouageods culture 48 incapable of
producing an aesthetics foa the same reason
that most of its social products ane
unbeautiful, 1t is disintegrating, because
4L nefuses to recognise the social process
which is the gemeaator of consciousmess,
emotion, thought, and of all products into
which emotion and thought entexr.
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The contradictions in which Orwell's dualistic involve him
becomeé clear in the essay on Arthur Miller.8 Since, in 1940, the
writer's commitment not to a particular political cause but to
the broader social values of freedom and justice was seen as
ineffective then his only course is to maintain his individual
integrity in the face of hostile social developments by his
fidelity to "the individual reaction®", by "emotional sincerity."9
The artist can only protect his own individual inner life,
he can no longer assert himself in or act upon the outer world.

It would appear that the frustration and withdrawal
apparent in this essay do not result - or not solely — from
Orwell's failure to commit himself politically, as contemporary

10 but from his failure in the

Marxist critics might have argued
commitment to art. By this I mean that, just as he denied the
power of consciousness to transcend its immediate environment to
achieve a critical consciousness of social structures and create
effective programmes of social change and political action, so he
failed to see the ability of imagination to overcome, for example,
class-barriers, and to project alternative structures and ways of
livingll. His idea of a socially conscious art was to turn the
novel into documentary. However, the naturalistic obsession with
surface detail actually hinders real understanding and traps the
consciousness in the very situation which is to be transcended
and changed. Furthermore, Orwell's documentary obsession actually
widens the gap between the observer and his subject — this is
especially damaging in his account of the English working-class

— because he does not see that a relationship is already set up
between observer and observed — that they form a new totality

which can be viewed critically from outside both. Orwell's pose
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of the neutral observer bringing back objective reports thus leads
him to deliberately avoid any relationship — and thus any full
understanding — in relation to this subject. Yet, stepping
outside this obsession with neutrality it does seem clear that
his most valuable 'documentary' concerns the very subject in which
he was most fully involved as an active participant — i.e. the
Spanish Civil War. In Homage to Catalonia the real experience of
the militiaman is more free of distortion than Orwell's accounts
of the working-class at home not only because he was a militiaman
but because the pose of objectivity is abandoned. In his fiction,
Orwell's rejection of imaginative projection deprived him of the
ability to describe other situations and experiences from a
similar viewpoint.

Something must also be said about Orwell's most
fundamental perception into the relations betwsen the writer's
activity and his social experience and attitudes: his insistence
that aspects of prose style both reflect and — as it were,
subliminally— enforce the writers attitudes to his reader, his
subject and, more generally, to the whole social environment and
12 it
is important to ask whether his own writing fulfils his demands

structure. Rather than repeat Orwell's own arguments here

for prose "like a window-pane."

This idea of prose itself develops from the obsession with
some impossible objectivity and the failure to see the subject,
the account and the intervening consciousness as part of a single
whole. It iR noticeable, in connection with this point, that
Orwall often seems to consider the confession of his prejudices
rather than any attempt to transcend them, as sufficient

guarantee of objectivityla.
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In congidering Orwell's own prose we find spurious
generalizations, a play with terms and use of loaded terms

masquerading beneath a pretence of objectivity:

A humanitarian is always a hypocaiter?

This 48 not {atalism, it is meaely acceptance
0§ 5actbls.
The alienation of decent minds {aom Sociatisml®,

What we might call 'public school' adjectives like “dreadful" and
“"repuleive” are frequently used without any sense of awareness of
their implications; the tone is often rancorous and judgements
supported not by reason but enforced by the writer's own emotion

and emotional overtones of his words:

The typical Little bowlea-hatted aneak
~ Staube's 'Little man — the Little
docile cit who s2ips home by the sdix-
§ifteen to a supper of cottage-pie
and stewed tinned pearsl?,

And in his social thought so in his prose, Orwell is unable to
escape the attitudes and practices he consciously criticizes in
others. We can suggest furthermore that these techniques of his
style are deployed to create — by illicit means — the community
of opinion on which he could not depend but only will into
exigtence.

Orwell's thought and writing revolves around a group of

problems and contradictions which must remain on the level of
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confusion and frustration so long as we remain within the terms he
himself offers for dealing with them. The nature of these problems
does seem to me to suggest that an explanation in terms of social
class and class ideology is useful: we can look at Orwell in the
terms offered by Caudwell in his discussion of the English

Romantic poets:

The doom of boungeois poets in this
epoch is precisely that the misery
04 the woald, including theirn own
special misery, will not Let them
Aest, and yet the tempea of the time
forces them to support the class
which causes it.la

There is no question that Orwell himself did suffer these
contradictions, yet they can only become illuminating — if not
finally resolved — from a viewpoint outside and critical of the
terms in which they were presented to and by the writer.

This suggests the value of applying Marxiat concepts and criteria
— as one available alternative viewpoint — not only to Orwell

but to a range of non-Marxist writers and, more generally, to a
range of critical problems. It also suggests that literary
criticism itself can become a valuable and legitimate tcol of a
wider critical activity without compromising its own special ends
and interests since it is the very peculiarity of literature and
art - functioning within a total social context — which enables
it to project new ends and adopt fresh viewpoints, to escape forms
of consciousness which in other fields appear as adequate or

inescapable.19
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NOTES

1 These contradictions in the response to Orwell's work are

discussed in detail by Raymond Williams, Oawell (Fontana, 1971),
Ch. 7.

2 Raymond Williams in his Culture and Seciety 1780-1950 (Penguin
Books, 1963), pp. 279-80.

3 “Why I write" Collected Essays, Jouanalism and letters vol. I

(Secker & Warburg, 1968).

4 “"Benefit of Clergy: Some Notes on Salvador Dali," Caitical

Essays, p. luu,

5 Review of The Novel Today by Philip Henderson, Collected

Essays, Journalism and Letters, vol. I, pp. 256=57,

6 "Why I write® pp. 4-5:

"As it is I have been forced into becoming a sort of pamphleter ."

7 Caudwell's essay on "Beauty: a Study in Bourgeois Aesthetics"”
Fuathea Studies, pp. 112-13,

8 nInside the Whale" Inside the Whate and othea cssays.

9 Loc. cit. pp. 45-6.
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10 We have at this point to criticize the theory of political

commi tment and identification with the working class. Such
commitment, we can suggest, is not the only effective means of
ating critical consciousness and initiating change. Orwell

is being critized here for his failure to escape from the dominant
middle class ideology of his time.

1 1+ is function of art which is emphasised by Jean Duvignaud in
The Sociology of Art (Paladin, 1972) pp. 57-61.

12 These are set out in "Politics and the English Language" and
"The Prevention of Literature,” in Inside the Whatle and othea

edsays, and in "why I write."

13 uwhy I write," p. 7.

1% wRudyard Kipling” Caitical Essays.

15 The Road to Wigon Piea, p. 192,

18 op. cit., p. 176.

17 Keep the Aspidistra Flying. Williams, Culture and Soclety ,
P. 279 discusses Orwell's use of the adjective "little."

18 T1&Lusion and Reality, p. 98.

19 This aspect of art is emphasised by Duvignaud, op. cit..

The parallel aspect of literary criticism is suggested by Perry
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Anderson, "Components of the National Culture" Situdent Powea:
Problems, Diagnois, Action. ed. Cockbuen & R. Blackburn (Penguin
Books, 1969),
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WUTHERING HEIGHTS - The Choice of Narrator

Elisa Cristina de Proenga Rodrigues Gallo - UFMG

One of the most important controversies which critics have
waged around Wutheaing Helghts concerns the nature of its plot,
its construction, and more particularly the mode of narration.

The way the reader gets to know the story — a tale told by
an old servant to a tenant — may seem dull and uninteresting, and
even somewhat childish,if thought of in terms of "oncae-upon-a-tinme
fairy tales.

Such tales are so pregnant with marks of a past that the
interest of the listener is at once thwarted by the implicit
fatalism or by the notorious lesson on morals at the end.

Fortunately,this partial loss of interest due to total
destruction of suspense is not repeated in the reading/listening
situations that are the basis for the structuring of the plot,that
is, in the relationship between Nelly Dean and Mr. Lockwood
-~ narrator and listener/narrator in Wuthering Helghts

First of all,Emily Bront# is not at all worried about
imposing or defending a moral code. Each character acts and reacts
according to his own ideas and beliefs, allowing his feelings to
gpeak louder than reason.

The author is not concerned whether society is to condone
their behavior, She lets them loose to act of their own free will.

In addition to that,Emily handles time with care. As Nelly
Dean tells her story, past and present are go intermingled that it
ig difficult for the reader to establish a distinction between

them: the course of events seems to be taking place at the very
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moment Nelly is talking about them.

The skillful wuse of flashbacks, of detailed descriptions
and of lively dialogues prevent the reader from thinking that
gomething is being "retold" to him, though sometimes the author
reminds him of this fact. This can be seen in the following
remark by Lockwwod:

“At this point of the housekeeper's story, she chanced to
glance towards the time-piece over the chimney; and was in
amazement, on seeing the minute-hand measure half past one. She
would not hear of staying a second longer — in truth, I felt
rather disposed to defer the sequel of her narrative, myself: and
now, that gshe is vanished to her rest, and I have meditated for
another hour or two, I shall summon courage to go, also, in spite
of aching laziness of head and limbs."}

The example above is good illustration for Lockwood's
double role in the narrative structure of the novel: narrator and
listener.

The first chapter of the book is told in the first person
by Mr. Lockwood, the tenant of Thusheross Grange, who calls on
his neighbour and landlord, Mr. Heathcliff of Wuthering Heights.

As narrator, Lockwocod deals with the present. His narration,
though, is a little affected and facetious, sometimes showing his
cynicism on the situation:

"He Heathcliff — probably swayed by prudential considerations
of the folly of offending a good tenant -— relaxed, a little, in the
laconic style of chipping off his pronouns, and auxiliary verbs;
and introduced what he supposed would be a subject of interest to
me, a discourse on the advantages and disadvantages of my present
place of retirement.” (Ch. 1, pp. 49-50).

As listener, Lockwood fulfills the function of introducing
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the reader into the narration. Both are outsiders eager to know
from Mrs. Dean the saga of the Earnshaws and the Lintons.

Lockwood does not seem to be the ideal narrator: he is
subjective enough to show only his particular view of reality,
where his personal feelings are of great importance.

Nelly Dean, on the other hand, seems to be Brontd's perfect
choice of narrator. A talkative,uncultured woman she represents
the balance between reason and feeling.

As the characters' confidante she remains discrete
though she does not refuse to express her own ideas or to give
people some advice whenever they ask her to do so.

Conscious of her position of a household servant,she leaves
to Lockwood the chance to strike up a conversation.

In fact,the new tenant of Thrushcross Grange was eager for
more information about the peculiar pesople he found on his. visit

to the Heights, and in this way he starts:

"You have Lived here a considerable time,"
eo. "did you mot say sixteen yearst”
“Elghteen, sirn; 1 came, when the mistaess
was maanied, to wait on her; aften she died,
the mastear netained me for his househeeper.”
*Indeed.”

There ensued @ pause. She was not a gossdip,
1 fcaned, unless about her own affairns, and
Lhose could hardly intercst me.

Howeven, having studied for an Linteaval,
with a §ist om eithea knee, and a eloud of
nedi{tation over her aruddy counterance, she
ejaculated.

"Ah, times axe greatly changed simee
Lthen!”

“Yes,"” I remarked, "you've seen a good many
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alterations,l suppose?”
"1 have: and taoubles too," she said,
(Ch. 4, p. 74).

Though uncultured and gsuperstitious, Nelly Dean is broad-
minded and objective.

The fact that she is an attentive and careful spectator of
all events but by no means a protagonist of any confers on her the
qualities of a good narrator: precision, clarity and objectivity.

Nelly is able to make a cold analysis of everything and
to give Mr. Lockwood a sharply clear and detailed account of the
sagas of the two families.

The following is one of the best instances of Nelly's role
as narrator. Catherine is telling her the reasons of her choice
for marrying Edgar Linton and, at the same time, asking for her
approval. Nelly does not interfere in her decision; but she
makes Cathy think over the facts and decide by herself whether

she was wrong or not.

“Are you alone, Nelly?"

"yes, Miss,” 1 aeplied. ...

"0h, dear.” She caied at last., "I'm very
unhappy'’®

"A pity,” observed 1, "You're hard to
please-s0 many friends and 80 few cares, and
can't make yourself content'!”

"Nelly, will you keep a secret for me?..."

"1L {8 woath keeping?” 1 {inquired, less
sulkily.

"Yes, and {s worries me, and I must Let
it out! 1 want to know what I should do-To
day, Edgar Linton has asked me to marry him,
and 1've given him an answea — Now, befoxre
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1 tell you whether it waé a consent, or
denial — you tell me which it ought to
have been.”

"Really, Miss Cathexine, how can 1
know?” 1 xeplied. "To be sure, considernding
the exhibition you perfoamed irn his paesence,
this afteanoon, 1 might say it would be wise
£o refuse him — since he asked you after
that, he must either be hopelessly stupdd,
or a ventuxesome fool.”

*14{ you talk s0, 1 won't tell you any
mone,” she acetuaned peevishly rising to
her fect. "1 accepted him, Nelly. Be quick
and say whethex 1 was wrongl®

*You accepted him? them, what good is
it discussing the mattea? You have pledged
youn word, and camnot retract.”

“But, say whetheax I should have done
40 — do'”

"There ane many things to be comsidered,
before that question can be answeaed properly,”
1 said sententiously. "First and foremost, do
you Love Hr, Edgart"

*Who can help it? 04 course 1 do,” she
answered.”

iCh. 9, pp. 117-8).

The dialogue goes on in this way,with Nelly compelling Cathy
to answer why and how she loves Edgar.

When she comes to the conclusion that she loves him because
he is handsome, young, cheerful, and rich, and loves her, Nelly is
reasonable enough to raise three objections:

The first one is that the fact of his loving her goes for
nothing; Cathy would probably love him without that and, very
likely,with it and without the other attractions she wouldn't.
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Nelly then makes her realize that there are other handsomer

and possibly richer young men in the world; to which Catherine

replies that if there be any they are out her way.

Nelly makes the last attempt:

"He won't always be handsome, and
young, and may not always be aich.”

"He £i& now: and 1 have only to do
with the present — 1 wish you would
speak nationally.”

"ell, that settles it — if you
have only to do with the pacsent, marary
Mx, Linton.”

"1 don't want your peamission fon
that — 1 SHALL maary him; and yet, you
have not told me whether 1'm right.”

“Penfectly aight! if people be
alght to manry only {or the present.”

{Ch. 9, p. 119).

Nelly's function as narrator is the same as a Greek Chorus.

As the Painceton Encyclopedia of Poetay and Poelicd puts it,

“"the chorus attends the action as a dependent society in miniature,

giving the public resonance of individual action. Thus the chorus

exults, fears, wonders, mourns, and attempts, out of its store of

moralities to cope with an action whose meaning is both difficult

and unfamiliar.

By doing so the chorus generalizes the meaning of an action

and- at the same time revives and refreshes the choral wisdom,

But almost never is the chorus' judgement of events authoritative;

if it ie an intruded voice, it is normally the voice of tradition,
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not the dramatist."?

Like a chorus, Nelly Dean stands on one of the sides of
the stage. Though not a protagonist, she lives in the same time
and at the same place in which the tragedy takes place. And she
comments objectively on the action, to make the audience ~ Lockwood
and readers — understand it better.

Although the method of narration used in Wutheaing Hedights
has been often criticized, we still think that the choice of Nelly
Dean as narrator has provided Emily Brontl with one more important
structural device used to create a ‘sense of balance.

There could surely be no better point of view than the
Earnshaws' old servant's: Nelly Dean possesses all the qualities
required of a good narrator: a broad-minded, well-balanced woman,
she is a careful and attentive observer and an objective and

meticulous reporter.

NOTES

1 Emily Brontd, Wutheaing Heights (Great Britain: Penguin Books,

1969), Ch. 9, p. 129.
All subsequent quotations from this novel are taken from this
edition.

2 Preminger, Warnke + Hardigon, The Paiceton Encyclopedia of Poetry

and Poetics (New Jersey: Princeton University Press,1374), p. 125,
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UBER SCHELME UND LOGNER IN DEN HUMORISTISCHEN ERZRLUNGER VON
STEGFRIED LENZ

 Hedwig Kux
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UBER SCHELME UND LUGNER IN DEN HUMORISTISCHEN ERZAHLUNG
VON SIEGFRIED LENZ

Hedwig Kux - UFMG

Siegfried Lenz ver8ffentlichte im Abstand von zwanzig
Jahren zwei Sammelbdnde humoristischer ErzHlungen:
"So zlrtlich war Suleyken, Masurische Geschichten," Hamburg 197§
und:
"Der Geist der Mirabelle, Geschichten aus Bollerup," Hamburg 1975,

Suleyken ist ein Dorf in Masuren "im Rticken der
Weltgeschichte wie Siegfried Lenz sagt. Bollerup, das zwanzig Jahre
spiter erdachte Dorf liegt sfldlich von Apenrade an der Ogtsee.
Suleyken scheint eine Idylle zu sein und seine Bewohner, so meint
man, kdnnen es sich leisten, den Ereignissen des Lebens" schweigend
und geduldig entgegenzusehen.” Sie bewdltigen auf ihre Weise, was
ihnen widerfihrt, Manchen Dingen messen sie #bertriebene Badeutung
bei, andere wiederum halten sie flr unwichtig. In jeder Geschichte
werden Nebensdichlichkeiten in @bertriebener Weise erwl&hnt, zur
Illustration von Personen und Situationen. Zum Beispiel sagt
Siegfried Lenz von zwei Reportern, die in B8llerup eintrafen "sie
packten Seife und Waschlappen aus" (Seite 101) Von Fotoapparaten
sagt er nichts dergleichen wiewohl man sie doch bei Reportern
ervarten kdnnte. Alle Einwohner Suleykens und Bollerups sind
miteinander verwandt oder mit dem Ich-Erzdhler versippt. Wo der
Verwandtschaftsgrad nicht mehr festzustellen ist, wird er erneuert
oder ergetzt durch Heiratsverwandtschaft., Die nichtversippten

"ersonen sind meistens Gegenspieler. Sie werden nicht immer mit
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zértlichen Schmeichelworten bedacht. Zum Beispel, "dieser Mensch"
(Sul.. S. 19) oder "Satan" plus Vorname (Sul. S. 13). Natdrlich ist
Lothar Emmendinger, der Jagdpldchter aus Kiel (Boll. S. 15) kein
Vetter und kein Onkel. Doktor Dibbersen, der Arzt, wohnt wohl im
Dorf und kennt seine Bolleruper (Bol. S. 59) ist aber mit keinem
versippt. Er zahlt den drei Bolleruper Feddersens den Spass heim,
den sie sich mitterndchtlich mit ihm erlauben, womit? mit einer
genau ermittelten Rechnung, (Bol. S, 34) Niemand wird glauben oder
Verdacht schdpfen, dass etwa der Zuchthiusler (in Hausschlachtung,
Bol, S. 41) ein Neffe oder gar Schwager des Schmieds sei. Vom dem
Knecht Ingo ist auch nicht bekannt, dass er mit einem Feddersen
verschwligert sei (Bol. S. 35), er hatte starken Haarwuchs und war
ein Findelkind.

Trotz ihrer Verwandtschaft sind die Schelme der Suleyker und der
Bolleruper Gesellschaften recht verschieden. Die erste Geschichte
aus Suleyken, zum Beispiel, stellt den Altesten vor: Hamilkar
Schass heisst der Senior, 71, Grossvater des Ich-Erzlhlers Zwei
Geschichten handeln von ihm. Nichts bringt den alten Herrn (oder
Herrchen, wie man mit Lenz sagen milsste) davon ab, seiner
leseleidenschaft zu frénen. Selbst der anrtickende Feind kann ihn
nicht in seiner Lektfire unterbrechen., Vom Gesprichspartner verlangt
er H8flichkeit, wie er selbst immer h8flich ist. Die im jeweiligen
Gesprich angesprochenen Probleme wirden dann schon geregelt werden,
zu ihrer Zeit,Seine gelegentliche Geistesabwesenheit und
provokante Ruhe bringen seine Gegenspieler zur Verzweiflung, wie
im Falle des Kommandanten der Kulkaker Flsiliere (Sul. S. 24). Und
doch leistet er am Ende mehr als die anderen braven Soldaten. In
der zweiten Geschichte fingt er allein zwei Schmuggler, ohne dass

Alarm gegeben wurde und ohne die vortrefflichen Instruktionen
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auswendig gelernt zu haben, wie die anderen Fllsiliere.

Der zweite der Schelme ist von schiner Gestalt, sehr begabt, in
tiberzeugender Rhetorik. Seine Unterhaltung ist auch sehr
geistesgegenwlirtig, denn er kann, wenn erforderlich, recht
praktisch lidgen. Sein erster Auftritt auf dem Markt von Schissomir
bringt uns eine Beschreibung dieser lindlichen Kulisse: Nicht

etwa eine Mischung bekannter Marktfarben zeigt Siegfried Lenz.
Nein, er ldsst den Markt erstehen aus Gerlichen, Gerduschen,
Diften, und etwas Gestank, so:

"Zum Markttag kam neuerdings auch ein Wanderfriseur nach Suleyken,
ein kleiner vergnigter Mann, der den Leuten das Haar im Freien
abnahm, mitten im Quieken der Ferkel, im heiseren Brummen der
Ochsen, zwischen all den Gerilchen eines masurischen Marktes,
zwischen dem erdigen Geruch nach neuen Kartoffeln und dem Gestank
nach altem Kohl, zwischen dem scharfen Geruch nach Kisten und
Bretterzeug, nach Fischen, Hafer und Terpentin, zwischen dem
sanften Kalkgeruch ausgenommener Hihner und dem sauberen Duft nach
preln und Mohrrilben. Zwischen all diesen Geri{lchen und Gerduschen,
in dieser hochschwangeren Luft, bediente der Wanderfriseur an
einem trauten Herbstmorgen einen grossen, schinen, schwarzhaarigen
Mann, den sch8nen Alec, wie er genannt wurde, ein Wunder von
Wuchs, auch wenn dieses Wunder barfuss ging." (Sul. S. 26).

Wer meint, Siegfried Lenz verlange von den Lesern der Suleyker
Geschichten zu wenig kritische Gedankenarbeit, misste spdtestens
am Markt von Schissomir seine Meinung dndern. Man versuche nur,
‘Gerllche in Gedanken zu reproduzieren! Der Sch¥ne Alec, das
barflissige Wunder an Wuchs, versteht es mit Hilfe eines Briefes
seines Onkels, sich als reichen Erben auszuweisen. Dieser Brief,

worin ihm ein Schleppkahn als Erbe vermacht wird, dazu Alecs
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Redekunst verschaffen ihm erst einmal die gut duftende Behandlung
durch den fliegenden Friseur. Obendrein erhdlt er einige Tropfen
einer Essenz, die einen Duft ‘"nach persischem Flieder" (Sul, S. 27)
verbreitet. Dieser orientalische Duft besiegt alsobald die

Gerfiche von Schissomir. Nachdem Alec sich mit Hilfe des Briefes
hinreichend Lebensmittel aus dem Markt beschafft hat, bewirtet er
den Erbonkel. Der Markt geht zu Ende, die Gertiche verschwinden
aber auch die Zahlungsfrigt fir die erbetenen Kredite verstreicht,
Jetzt wird Onkel Manoah, der Erblasser, den heranstr8menden
Gliubigern ein Schnippchen schlagen, "— an das sie ihr Leben lang
2u denken haben werden® (Sul. S. 32) Der Onkel stellt sich tot, so
dass sich die Gliubiger, aus Scham, seinen Tod gewlinscht zu haben,
schnellstens verabschieden,

Nicht alle Helden der Suleyker Gesellschaft wohnen im Ort. Der
schine Alec zum Beigpiel lebt mit seinen drei S&hnen auf dem
ererbten Schleppkahn. Es sind zarte Knaben aber durchweg begabt.
Ihr Vdterchen wusste sicherlich, warum er sie zu sich nahm.
Ubrigens werden sie genannt nach den Ortschaften, wo sie die Welt
erblickt hatten (Sul. S. 34) Dieser Einfall bedingt, dass der
Erzdhler die drei Halbbrilder folgendermassen nennt: “Ortschaft
Sybba, Ortschaft Schissomir, Ortschaft Quaken" (Sul. S. 34) Ihre
Behausung, will sagen, ihr Kahn sah aus" ~ na, wie wird er
ausgesehen haben: wie ein schwarzer Holzschuh voll Fl8She, so sah
er aus. Hier wimmelte es, da bewegte sich was, hier roch es, da
gab es piepsender Laut: Uberall Interessantes, Uberall Neuigkeit
und Abenteuer. Man ass angenehm, man badete gelegentlich, man
schlief unter dem milden Glucksen der Flusswellen bis in den
spiten Vormittag das Paradies war niemals nfher." (Sul. S. 34-38),

Der Schelmennachwuchs entfaltet denn auch seine Talente, vom Vater
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mit "dliisterer Liebe" umgeben. Diese Liebe ist es wohl, die den
Vater veranlagst, der jetzt zu Ostern eine sentimentale Regung
hat, seiner Schelmenbrut Prilgel anzubieten, bis sie wisse, alles
vom weissen Osterlamm.

¥ — klein, ganz ganz klein, und sauber. Und ausgeschlafen. Und
ganz weiss, Ehrenwort —" (Sul. S. 36). Alsdann bestellt Alec
einen vollstéindigen Ostertisch. Jetzt kdnnen die Jungen zeigen,
wie man durch schnelle Beine, gewandtes Klettern und, wenn
erforderlich Ohnmichtigwerden, zu den besten Fischen, Schinken
und Getrinken kommt, widhrend der Vater den rednerischen Teil des
Unternehmens versieht mit glaubwlirdigen Lligen.

Nachdem nun das Ostermahl angerichtet ist, sieht man sich dem
grédsseren Problem gegenilber: Giste zum Festessen kann man nicht
stehlen. Wer aber in letzter Minute einlddt, muss mit Absagen
rechnen. Nur drei Gdste waren noch zu haben, war es Zufall oder
Osterwunder? Es waren die drei Lieferanten des Ostertisches, die
soeben bestohlenen, wodurch das Festessen keineswegs langweilig
wurde.

Hier wird anzumerken sein, dass die Suleyker Schelme sich immer
auf ihren guten Appetit verlassen kdnnen. Von den Herren aus
Bollerup wird das nicht so oft behauptet, Was da so aufgetischt
wird erfihrt man so nebenbei, zum Beigpiel beim Begrdbnis (Sul. S.
58) oder auf Reisen (Sul. S. S4) beim Militdrdienst (Sul. S. 17)
beim Sterben, und anlisslich eines ausdauernden Streites um die
Vorfahrt (Sul. S. 112) Im Zirkus m8chte man auch nicht hungern
(Sul. S. 79), eine Friedenskonferenz kann kaum mit leerem Magen
gefhrt werden (Sul. S. 145). Wenig appetitanregend ist die
siebente der masurischen Geschichten oder die Sache mit dem

Frosch. Man kdnnte auch sagen, wie ein Schelm einen anderen
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hereinlegen wollte. Mir ist die Geschichte tiberhaupt nicht neu.
Ich habe sie schon aus zuverlissiger Quelle gehdrt. Man sagte
dabei, dies sei der erste Schwabenstreich. In Hessen-Nassau soll
die Sache auch passiert sein. Die Situation ist jeweils die
gleiche: auch bei Siegfried Lenz gehen zwei Bauern zum Markt und
haben einen langen Fussweg zu bewdltigen. In unserem Falle sind

es die Herren Jegelka und Plew, die zum Markt wollen. Einer hat
seine alte Ziege gut verkauft, wihrend der andere sein Kdlbchen
nicht los wurde, weil er keine annehmbare Offerte bekam. Auf dem
Heimweg biete er Plew sein Kilbchen an, wenn dieser einen Frosch
verschlucke. Plew findet das Angebot sehr hochherzig (Sul. S. 66),
packt den Frosch beisst ihn durch und verschluckt die abgebissene
HHlfte. Damit gehdrt ihm schon das halbe Kalb. Den Rest des Frosches
will er splter essen. Nach einiger Zeit wird ihm derartig dbel,
dass er sich gerne vor dem Restfrosch gedrfickt hiitte, Nun bietet
er geinem Begleiter das soeben erworbene halbe Kalb an, wenn dieser
die andere Froschhilfte vertilge. Jegelka findet das Angebot nicht
bel, verschlingt den Froschrest. Somit geh8rt ihm wieder das
ungeteilte Kilbchen. Das Ende heisst in der jeweiligen Landschaft:
Warum haben wir eigentlich den Frosch gegessen? Ubrigens gehlren
die Herren Plew und Jegelka nicht zu den Verwandten des Ich-

Erzlhlers.

Interessant ist die Vielfalt der masurischen Familiennamen der
Suleyker Schelme. In Bollerup heissen die meisten Leute Feddersen.
Ich habe bei den Leuten aus Suleyken 34 masurische Familiennamen
gez8hlt. Hier einige Beispiele. Die filr mich ganz unaussprechlichen
lasge ich aus:

Adolf Abromeit Hebamme Martha Mulzereit
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Luise Luschinski Viehhdndler Kukielka
Titus Anatol Plock Katharina Knack
Anita Schibukat Adam Arbatzki und andere mehr.

Sind das nicht schdnklingende Namen? Die Mehrzahl der Bolleruper
haben den gleichen Namen, wie schon gesagt, sie tragen zwecks
besserer Unterscheidung Zusatznamen. So entstehen die vornehmen
Doppelnamen wie zum Beispiel der Bauerndichterin Alma Bruhn-
Feddersen oder der beiden zerstrittenen Familien Feddersen-0st und
Feddersen-West.

Zwanzig Jahre nach den "Masurischen Geschichten" erscheint "Der
Geist der Mirabelle Geschichten aus Bollerup," 1975 Im Vergleich
zu Suleyken ist Bollerup ein modernes Dorf mit Information und
Konsumangeboten gut versorgt, genau wie die benachbarten Stddte.
Es liegt auch nicht,wie Suleyken, im Rdcken der Weltgeschichte.
Die zwS81lf Geschichten werden gemifitlich erz#hlt. Etwa so flngt jede
an: In Bollerup, Nachbarn, lisst sich der Wind nicht aufhalten ="
(Bol. S. 11) Oder "Zwei Familien, Nachbarn, gab es in Bollerup" —
(Bol. S. 19) "Auch in Bollerup, Nachbar, gibt es Ereignisse, die
niemand sich entgehen lassen darf -" (Bol. S. 85).

In Bollerup finden kulturelle Veranstaltungen statt, Wahlsitzungen
Reporter besuchen das Dorf, Lieferautos erleichtern die EinkHufe
der Bewohner entlegener H8fe. Ein besonderes Ereignis ist die
Lesung der Bauerndichterin Alma Bruhn-Fedderson, deren "Ruhm leise
und bestldndig wichst" (Bol. S. 98).

Die Bauerndichterin hat es nicht leicht, ihr Bolleruper Publikum
vom Wesen der Dichtung zu Uberzeugen. Zundichst einmal muss sie
sich einige vorbereitende Stdrungen gefallen lassen dann eine
Kurzstandpauke zum Thema "Schiiden des Alkohols halten. Offenbar

gilt sie auf diesem Gebiet als Autoritdt. Jedenfalls stellt das
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Publikum Fragen und erst nach Beendigung der ausfdhrlichen
Diskussion kann die eigentliche Lesung beginnen. Ihr
Jahreszeitenzyklus wird geziert durch kleine Diebst#ihle., Das wire
ja nicht das Argste, denn die Plagiate werden nur vom Ich-Erz8hler
bemerkt, woran wiederum nur seine Vorbildung schuld sein kann,
Nach der Schweigepause werden noch drei kilrzere Stficke verlesen
und nun erst erwacht die Kritik. H8flich aber bestimmt werden
Anderungen im Text beantragt. Zweifellos ist das eine elegante
Form der Kritik. Es handelt sich einmal um den Begriff Aalgabel
(Bol. S. 95). Aalgabel ist sicher ein Wort das inspirieren k&nnte.
So erfindet denn auch Alma Bruhn-Feddersen eine siebenzinkige
Aalgabel. Aalgabeln haben nur vier Zinken erkllrt alsbald ein
Fachmann, Fischer aus Kluckholm. Die Antwort der Autorin ist
k8stlich: "Eine Zinke zuviel und ihr begreift Dichtung nicht
mehr.” (Bol. S. 95) Wahrscheinlich nimmt die Dichterin fHr sich
in Anspruch, etwas in der Welt verdndern zu kdnnen, ndmlich durch
Dichtung. Auf den Einwurf, Rehe wilrden nicht im Schnee nach
Grisern graben, erklidrt sie kategorisch: "Dann wird das Reh eben
ab heute graben, und alle werden sich daran gewdhnen, auch du."
(Bol. S. 97) Die Bolleruper nehmen Anstoss an der fehlenden
Tatsachenkenntnis ihrer Dichterin. Diese Tatsachen, die im
Gegensatz zu ihren Erfahrungen stehn, so ist ihre Kritik durchaus
konstruktiv zu verstehen, und sie tut dem Ruhm der Dichterin
keinen Abbruch.

Ein Gegenstfick zur Geschichte von der Bauerndichtung ist die
vierzehnte der masurischen Geschichten, "Sozusagen Dienst am Geist"
(Sul. S. 117) Der Schulinspektor kommt Hberraschend,um die Schule
von Suleyken zu inspezieren. Er fragt einen Schdler, der zuvor,

zusammen mit seinen Kameraden, die Aalreusen des Lehrers am
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Fliisschen kontrolliert hatte: "Sage mir, Titus Anatol Plock, wo
und zu welcher Bedingung ein Herrchen ins Wasger springt, um zu
tauchen nach einem Ring? und ftigte hinzu den vollen Familiennamen
des Dichters." (Sul. S. 124) Titus Anatol Plock, der mit
Aalreusen Bescheid weiss, kann sicher in fliessendem Wasser gut
tauchen. Was wirde es ihm niltzen 2u kennen des Tauchers klassische

Beweggrilinde?

Die Erziihlweise, die Erzielung der Pointen, die Komik der
Situationen in den humoristischen Geschichten von Siegfried Lenz
sind schon mehrfach behandelt worden. Ebenso die geschickt
dosierten Dialektformen sowie die Umstellung der Rede. Ich

wollte etwas Uber die Menschen herausfinden, "die Leute dieser
Landschaft, die Masuren: Kitner, Holzarbeiter, Bauern, Fischer,
kleine Handwerker." (Siegfried Lenz in "Beziehungen," dtv. 1973,
S. 27) und tiber die Einwohner von Bollerup, ihre eigentiimliche
Erlebnisfdihigkeit und ihre Art zu reagieren (S. Lenz im Vorwort,
S. 10).

Von den Suleyker Geschichten wird gesagt, sie seien eine gelungene
“"Fluchtidylle." (Hans Wagener, Siegfried Lenz, S. 105) und sie
hdtten heute zeitniher und realitdtsnfher geschrieben werden
mtigsen.

Suleyken aus Idylle, als heile Welt. Ich m8chte nur fragen, was
ist das fillr eine Idylle wo die Menschen allerhand Tricks anwenden,
ihre Bauernschlfiue aktivieren mllsgen, nach Bedarf ein bisschen
ldgen, um zu einem guten Essen oder zu einem kleinen Vorteil
gelangen zu k8nnen, oder gar zur Selbstverteidigung? So idyllisch
kann doch diese Welt nicht sein? Warum gibt es denn gerade bei

Kleinbauern diese Pfiffigkeit, diese Bauernschldue und Sturheit,
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diese provozierende Geduld? Wie ist so ein tibertriebener Geiz
m8glich dass sich eine Geschichte erfinden ldsst "Die Hintergrinde
einer Hochzeit?" (Bol. S. 79) Was verfithrt diese fleissigen Leute
zum Stibitzen und Schwindeln? Sicher gibt er mehr als eine

Antwort darauf. Vielleicht sind es Charakterztige und Fihigkeiten,
die zur Zeit der Leibeigenschaft entwickelt und zum Uberleben
notwendig waren?

Die Schelme aus Masuren und aus Bollerup sind keine Weltverbesserer,
sind keine Sozialkritiker und werden auch nicht zum Zwecke der
Briiskierung oder Herausforderung missbraucht. Kdnnte es nicht sein,
dass alle diese komischen Situationen, diese eigenartigen Reaktionen
der gemfitlichen Geschichten einen Sinn haben,einen Effekt erzielen
wollen, der aussberhalb der Erz#hlsituation liegt? Dann wiren sie
ndmlich sehr zeitnah, Dergleichen Geschichten gibt es nicht allzuoft.
Wer sie entsprechend zu erzihlen weiss, ist sicher nicht nur als
Dichter begabt. Manche Witze haben eine Art Nebenfunktion, die
auaserhqlb der Erzdhlsituation liegt.

Ein Beispiel zur Erlluterung. Es hat sich wirlich zugetragen.

Meine Quelle ist einwandfrei. Ein Berliner Ehepaar hat Besuch aus
der Bundesrepublik. Die Berliner laden ihre Freunde, die noch

nicht dort waren, zu einer Fahrt nach Ostdeutschland. An der

Grenze fragt der Diensttuende! "Haben Sie Waffen beil sich?"

Anwort der Freundin: "Nein, braucht man die hier?" Der ausserhalb
dieser Geschichte liegende Effekt liegt auf der Hand.

Wer in den Geschichten der Leute von Suleyken und der Herrschaften
aus Bollerup den zweiten Sinn herausfinde, eben den Sinn, der
ausserhalb der Erz#hlsituation liegt, kdnnte jei auch leicht den

Oberschelm mit Namen nennen. Er heisst sozusagen Siegfried Lenz.
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Masurische Familiennamen

Hamilkar Schass
Adolf Abromeit
Uromeit
Luise Luschinski
Herr Plew
Herr Jegelka
Stanislaw Griegull
Zappka, der Brieftrdger
Schwalgun
Der Viehhidndler Kukielka
Anita Schibukat
Bosniak
Edmund Piepereit
Sbrisny
Strichninski
Waldemar Gritzan
Elsbeth Zwibulla
Kneck auf Knecken
Gonsch von Gonschor
Scheppat, der Gendarm
Stanislaus Skrrbik

Personenbezaeichnungen:

Schuster Xarl Kuckuck
Valentin Zoppek
Ludwig Karmickel
Anatol Plock

Amanda Popp

Herr Piepereit
Amadeus Lock

Christph Ratz
Heinrich Klumbies
Joseph Jendritzki
Hebamme Martha Mulzereit
Adam Arbatzki

Egon Zagel

Butzereit

Katharina Knack

Edmund Vortz

Dr. Dibbersen

der Xommandant Trunz

die Vettern Urmoneit
Glumskopp, der zahnlose Knecht

Onkelchen, Tantchen, Herrchen,

Gevatterchen, Weibchen, Kinderchen, Lehrerchen, Briliderchen

Lachudder, Jingelchen, Birschchen, Madamchen, Grosstantchen,

Marjellchen.
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MISS HELLMAN'S HUBBARD PLAYS: The Little Foxes AND Anothen
Part of the Fonrest

Junia de Castro Magalhdes Alves - UFMG

Lillian Hellman's plays present a close interaction between
character and setting. Few characters, if any, find happiness at
home. Although rooted some place, they dream of some place else —
unreal worlds and faraway lands — their own fanciful hopes.

Four out of Miss Hellman's eight plays deal specifically
with the Southern background and way of life; The Little Foxes and
Another Pant of the Foaest are among them. They show her concern
for and knowledge of her native region, its history and its people.
The action comprises a series of events showing the chacacters’
psychological needs and their often unsuccessful attempts to escape
their land and background.

I wish to show that the geographical element in those plays
is more than scene painting to lend local color, and that the
characterizations are more than melodramatic inventions to please
an audience. The plays of the Hubbard series study the exploitation
of man and land and introduce the notion (further developed in her
other plays) that existence is only meaningful in action.

Another Paxt of the Foaest tells the story of the Hubbard
Family: Marcus and Lavinia, and their children Ben, Oscar and
Regina. They all want to escape Marcus' domination. The action
begins when Regina is twenty years old and in love with John Bagtry,
a member of the Southern aristocracy. She wants to elope with him
to Chicago, but he only dreams of fighting a war anywhere. Oscar

plans to get rid of his father by marrying a prostitute and
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leaving with her for New Orleans. He needs the family money for
that. Lavinia dreams of moving to Altaloosa and taking care of
some poor colored children. Ben wants control of all tpe money and
property, which he finally gets by blackmailing his father. For that
he uses the revelation of his half-insane mother that Marcus was
responsible for the massacre of some twenty Confederate soldiers.
At the end Regina and Oscar align with their brother (though they
hate him) just because he is the new power of the clan. The Litele
Foxes continues the Hubbards' story. Regina is now married to
Horace Giddens, a rich banker, and Oscar to Birdie Bagtry, John's
cousin.Both marriages are a consequence of the family's financial
interests. The action begins when Regina and her two brothers are
doing buginess with a Chicago tycoon. With his money they plan to
build cotton mills in Lionnet, the old plantation of Birdie's
youth, They still need Horace's consent to finance a part of the
project, Horace, who is recovering from a heart attack in a
Baltimore hospital, is brought home so that Regina can persuade
him to cloge the deal. He refuses to. A fight for money and power
ensues among the Hubbars. In a climactic scene Regina lets Horace
die by not giving him his medicine. She then takes over, as they
now depend on her money to strike the bargain. Her victory is

only partial, however. Her daughter, Alexandra, revolts and
annpounces that she will be leaving for good.

The Hubbard Plays follow a reverse chronological order. They
criticize the South and suggest better days, finer hopes. They show
a process of degeneration which begins with the collapse of the
lofty but weak aristocrat and the rise through both work and fraud
of a new ruling clags — work decreases as degeneration increases —
and which ends with a sudden inversion of values, a strong reaction

against villany and a near return to the aristocratic noble feelings
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and dreams of justice. The Hubbard Plays show the close relationship
between man and land and algo the iterative nature of history.

Anothex Part of the Forest is set "in the summer of 1880 in
the Alabama town of Bowdan.“1 The physical process of subduing the
vast Southern territory has already taken place., The Civil War had
reduced the remaining aristocracy to a powerless minority. In the
play this group is represented by John Bagtry, his Aunt Clara and
Cousin Birdie, examples of the old magnificence of the South and of
a subsequent shabby manner of living. It is Birdie, herself, who
relates her family misfortunes: "The truth is we can't pay or
support our people, Mr. Benjamin, we can't - Well, it's just
killing my Mama. And my Cousin John, he wants to go away.” (p.346).

Aunt Clara, John Bagtry and Birdie are the ultimate
representatives of a decadent ruling class who had lived at ease
for two or three generations free from the necessity to toil and
to compete. They had been, as such, easy victims to financial
speculation and to the elaborate machinery of ingenious chicanery,
because they required credit and security to get on in life.
Elegance in manners, general intelligence and imagined superiority
were qualities not strong enough to face the real difficulties of
working the land and building the cotton kingdom. The aristocrats
could not survive, as they could not adapt to the real necessities
of the South. Birdie explains, in pathetic words, "I was such a
ninny, being born when I did, and growing up in the wrong time.
I'm much younger than my brothers. I mean I am younger, if they
were living. But it didn't do any good.”" (P, 3uS5).

There were indeed few answers to the problem of the
remaining aristocrats and these answers were escapes rather than
real solutions., A most common escape was through the marriage of

the land owner's daughter (Birdie) to the stout planter's son
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(Oscar). It is Ben who sees the chance and advises his brother
Oscar: "Better you'd stayed for the lemonade and fallen in love
with Lionnet's cotton - fields." (P. 3u44), Later on he says: "Just
as good for Oscar to marry a silly girl who owns cotton, as a silly
girl who doesn't even own the mattress on which she =" (p. 375).

Similarly, Regina's choice of a husband is also planned by
this greedy and cunning Ben, who advises her to marry Horace
Giddens: "He's in love with you. That was obvious when he was here.
It's good society, that family, and rich. Solid, quiet rich." (P.
339). And at the end of the Act Three he says to Regina: "Now honey,
about you., You're a scandal in this town. Papa's the only person
didn't know you've been sleeping with the warrior." (P. 400), "Papa,
and Horace Giddens in Mobile. How soon he'll find out about it, I
don't know. Before he does, we're taking you up to see him. You'll
get engaged to him by next week, or sconer, and you'll get married
in the first church we bump into." (P. 400-01).

Besides this decadent ruling class, there are its servants,
the former slaves, who have not gone soft, and who are now stronger
than their masters. Lillian Hellman finds an organic dependence
between the white masters, negro servants and the land. The
sepvants and land are both the victims of greedy exploitation by
the vulgar rich. Addie, the mammy says: "Yeah, they got mighty
well off cheating niggers. Well, there are peéple who eat the
earth and eat all the people on it like in the Bible with the
locusts. And other people who stand around and watch them eat it."
(P, 182).

Miss Hellman's Negroes are not cast romantically. For her
they are wise human beings who can easily adapt to the needs of
life, who have enough common sense to know a dream from reality.

Addie replies to Horace when he promises to consider her in his
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will: "Don't do that, Mr. Horace. A nigger woman in a white man's
will! I'd never get it nohow.” (P. 184). Roles such as these are
not the ordinary roles given to servants. In the Hubbard Plays,
the parts played by the two black mammies, Addie and Coralee, are
the very heart of the play, no doubt two different versions of
Lillian Hellman's own nurse Sophronia, whom she considers one of
the strongest influences in her childhood and adolescence: "Oh,
Sophronia, it's you I want back always. It's by you I still so
often measure, guess, transmute, translate and act."2

The negro, with his quick, intuitive understanding of what
was required of him, and the aristocrat, with his broad conceptions
of gentility and honor, represent, in the dramatic world of
Lillian Hellman, the remains of the 01d South fast being bought up
by the vulgar rich.

The new ambitious planter quickly saw the profit to be made
from the good soil and climate., His cotton kingdom, with its
hardships of competition and speculation, became the new frontier.
Marcus is Lillian Hellman's representative of this rising class in
the New South. He worked hard in the beginning, cheating whenever
the chance came, to grow prosperous, Marcus was smart, callous and
unscrupulous and won his enviable position through thrift, luck
and fraud. When talking to Captain Bagtry about the Civil War he
shows his opportunistic streak: “Why don't you choose the other
gide? Every man needs to win once in hig life." (P. 367). Later he
says to Regina: "I am not interested in Ben's motives. As long as
they benefit me, he ig welcome to them." (P. 369). Lavinia, his
wife, accuses him of treason and bribery. She tells Ben that
Marcus had got rich buying salt from the North and then gselling it
to the Southern troops at exceedingly high prices: "People were

dying for salt and I thought it was good to bring it to them. I
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didn't know he was getting eight dollars a bag for it, Benjamin,
a little bag. Imagine taking money for other people's misery."
(P, 383-84), She also reveals, in her half-insane speech, that
even if unwittingly, Marcus had caused the massacre of twenty-
seven young Southern soldiers and paid a Capitain Virgil E.
McMullen to write him false passes “proving he had ridden through
Confederate lines the day before the massacre, and didn't leave
till after it." (P. 385).

But Marcus also had the good characteristics of those who
are close to the soil. As he says: "At nine years old I was
carrying water for two bits a week..., When I was twelve I was
working out in the fields... At fourteen I was driving mules all
day most of the night." (P. 376). Marcus was physically and
mentally strong and, though unscrupulous, had worked hard. A
product of laissez-faire economics, he believed deeply in free
choice and in unlimited opportunity. He succeeded and then, as
W.J. Cash, in his classic study The Mind of the South, describes
the newly-rich in the Reconstruction, "found himself free from
every necessity of toil, free from all but the grateful tasks of
supervision and mastery, free to play the lord at dignified ease."3
Since he was a boy he had a strong sense of class awareness and
wanted an education to make his gentility legitimate. He explains:
T took the first dollar I ever had and went to the paying library
to buy a card....I taught myself Latin and French.... I learned
my Greek, read my classics, taught myself — Think what I must
have wanted for sons. And then think what I got. One trickster,
one illiterate." (P. 376).

Thus Marcus is a mixture of good and evil. As he was a
direct product of the soil he was a good man, but as he was too

ambitious he was evil. In turn Ben, Oscar and Leo, without roots
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in the soil, are mutants. To follow them is to see the process of
degeneration. Marcus is right, if crude, in judging his sons as
degenerates. It is ironic that the qualities he despises in them
are the same qualities which helped bring him success. For
example, Ben inherits Marcus' cunning and unscrupulousness. Ben's
motto is land and money without work, credit without capital,
enterprise without honesty. He cheats Birdie, Oscar, Regina,
Lavinia and his father, whom he of course hates most. Ben acquires
much of the evil spirit of Marcus, and Oscar, his father's hoggish
instincts. Marcus' lust for Regina, latent and disguised in
paternal love, surfaces in Oscar's open lust for Laurette. In Leo,
the third generation, we see a man who is wild, stupid and
dishonest. He beats animals for pleasure, steals money and bonds,
lusts for women and has no capacity to think and solve his own
problems.

This individualistic family, though filled with hate, also
understands that it must stay together to succeed. Horace mentions
that Ben wants him as partner "to keep control in the family" (p.
170) or as Regina says: "And in addition to your concern for me,
you do not want control to go out of the family. (To Ben). That
right, Ben?" (p. 147). Ben, in turn, won't marry into another
family for he doesn't want to share his wealth: "What's the
difference to any of ug if a little more goes here, a little less
goes there — it's all in the family. And it will stay in the
family. I'1ll never marry. So my money will go to Alexandra and
Leo. They may even marry some day..." (p. 150). The plot that the
children should marry — pretty close to incest, since they are
first cousins and raised together, is a clear manifestation of
the Hubbards' greed.

Individualism in the family is bred by the survival



157

instinct. The Hubbars know that the best lands had been drawn into
a relatively few large units. They are lucky to have one of them.
Marcus is the paterfamilias. He bosses his sons: "Benjamin! Rope
Oscar and bring him out here immediately.I told fifteen years ago
you were damn fools to let Klansmen ride around, carrying guns —"
(p. 336), "Give the money to Colonel Isham, Benjamin. Go away,
Oscar" (p. 337). He bosses his wife and servants: "Coralee. I'll
be right down. Lavinia, send everybody else to the dining room

for breakfast" (p. 335), "Jake, take the boxes in. And put Mr.
Benjamin's valise out of your hand" (p. 334). He bosses his enemies
as, for example, when he wants to get rid of them: "Good day,
Colonel"™ (p. 337), and he bosses his "friends" — Marcus says to
Penniman and Jugger: "The Mozart was carelessly performed. The
carriage is waiting to take you to the station., Good night." (p.
374). And Marcus even bosses Regina whom he loves most: “Come in
to supper, Regina™ (p. 368). And later on: "You're lying to me
about something. That hurts me. Tell me why you were talking to
that man, why he called you honey =" {(p. 370). Marcus' will in
family matters stands as law, and it is also law in the region,
since any governmental power is weak. He is strong enough to pay
off Isham to placate the anger of the mob and to save Oscar from
a lynching. Marcus can buy off the local people in a quiet display
of gelf-centered power. He can also engage in a conspicuous
display of consumption. The family gets whatever it wants and if,
as often, the luxury will not be bought in the South, it must be
imported from the North. Regina's elegant clothes all come from

an idealized and far away Chicago. Good fortune freed the Hubbards
from an apparent dependence on their neighbors, but brought, as a
congequence, the worse problem of loneliness. Regina, the strongest

character in these plays, admits that she married Horace because
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she felt lonely:

Honrace. 1 was in Love with you. But why did
you marny mef

Regina. 1 was Lonely when I was young.

Hoaaee, You wene Lonely? (p. 188).

Ag earlier she had said to Marcus: "Course I don't know anything
about business, Papa, but could I say something, please? I've
been kind of lonely here with nobody nice having much to do with
us. I'd sort of like to know people of my own age, a girl my own
age, I mean." (p. 3u9). The irony here is that it is John, not
Birdie, she is interested in, but still it is company and love
she is looking for,

Regina has the best head for business. She is the most
cunning, ambitious and pushy one in the family. She argues, she
persuades, she trades, she bargains and forces the whole group to
obey her glightest order, to satisfy her most intrincate desire.
She is always aware of her strength, as we can note in her answer
to Oscar's remark that she is "talking very big" (p. 1l49): "Am I?
Well, you should know me well enough to know that I wouldn't be
asking for things I didn't think I could get" (p. 149). Her manner
is plain, but like Marcus', her aspirations soar. She wants to be
high class. When John Bagtry tells her that he likes his cousin
and aunt and that "they don't go around raising their voices in
anger on an early Sunday day" (p. 330) as Regina does, she promptly
replies: "I don't want you to tell me about the differences in your
family and mine" (p. 330).

Regina accepts what pleases her and rejects what does not.

She ig able to escape all kinds of material needs, but she cannot
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escape herself and so resents her awareness of being counted
within the often immoral, vulgar and ignorant class of the newly-
rich. In her fancy dreams she overestimates the aristoecrat
typified by John Bagtry and yet despises her husband. She is also
romantic and practical. Her practicality comes from her need as a
Southerner in the Reconstruction to compete against the "damn
Yankees" and prosper. Her romanticism is an intuitive faculty, a
basic wish to expand her emotions, to reach for the unattainable.
It comes from the Southern dream for romance.

As Ben, Oscar, Leo and Regina grow stronger in their
determinations to be powerful, Marcus grows mellow in age. He
feels the necessity to enjoy his acquired fortune and position, to
soften his tensions — to play the aristocrat. He chooges to spend
his leisure time in the company of musicians such as Penniman and
Jugger, They flatter him by praising his second-rate musical
compositions in order to milk him for money, to eat his food and
drink his liquor. Penniman looks at the score and says: “Very
interesting. Harmonically fresh, eh, Mr. Benjamin?" (p. 353), “I
would say this: It is done as the Greeks might have imposed the
violin upon the lute. (Hums) Right here. Close to Buxtehude —
(Inspiration) Or, the Netherland Contrapuntalists. Excellent™ (p.
355), "I like it very much, And if you would allow us, I would
like to introduce it in Mobile during the season. Play it first
at the school, say, then, possibly —" (p. 355). Marcus wants to
believe them, so would not dare challenge them, or they might

call his bluff, Instead, he attacks Laurette:

Mancus . Sincee's uncle played Mozart on a
Little daum. Have you ever heard of
that, Miss Bagtry?
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Bindie. Oh, Well, 1 haven't, but I'm sure
theae must be such an arxangement.
Harcus. That's veay kind of you, to be so

sure (p. 365).

But later on the truth comes out when Jugger, angry at Marcus'
observation that he has performed his Mozart carelessly, replies:
® 'Carelessly performed'. What do you know about music? Nothing,
and we're just here to pretend you do" (p. 374). Marcus' claim

to an aristocratic way of life is only superficially successful.
He wants to believe that in acquiring riches he has somehow
automatically become a gantleman, but often his coarseness shows
through his fancy clothes. Underneath he feels inadequate. His
manners lack subtlety, finesse and decorum and, typically nouveau
niche, he throws his money around, for example, when he gives

Isham a large sum for Taylor's medical treatment:

1shan, There 48 no need fox 80 much, A
hundred would be moae propex.
Marcus. Good day, Colonel (p. 337},

Another member of the Hubbard family, but one different
from the rest, is Lavinia, Marcus' wife. She has a double
function in the play. As she is the planter's wife she is a
simple, fragile woman, tired from the weight of her work and
responsibility over the years. She also fits the Southern fanatic
religious pattern. She feels guilty about keeping her husband's
erimes quiet. Her guilt, as sometimes happens, grows into an
emotional and passionate faith, which leads her close to

insanity. She says to her son Benjamin: "I think, now, I should
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have told the truth that nirht. But you don't always know to do
things when they're haprening. It's not easy to send your own
husband into a hanging rope" (p. 382). Lavinia's god is
antropomorphic, a capricious master, a personal god, who talks

to her in her dreams: "I spoke with God this night, in prayer.

He said I should go no matter. Strait are the gates, He said.
Narrow is the way, Lavinia, He said -" (p. 352). And, "I told

God about that last night, and Cod's message said, 'Go, Lavinia,
even if you have to tell the awful truth. If there is no other
way, tell the truth" (p. 382), And so she did. Lavinia listens to
her god, her troubled conscience, her super-ego, through the voice
of his minister. She says: "You know I got my correspondence with
the Reverend. He wants me to come and I got my mission and my
carfare. In his last letter, the Reverend said if I was coming I
should come, or should write him and say I couldn't ever come" (p.
351).

Lavinia's simplicity, ignorance and naliveté, in the face of
her hardships and sufferings, lead her into a strong feeling of
guilt and a psychological need to make amends for both hers and
Marcus' sins through good deeds. She had already repented and
confegsed, but would still have to suffer her penitence to achieve
absolution., Her imaginecd penitence would be to ro to Altaloosa
for her poor colored children, to offer them money, education and
love, Lavinia's psycho-relipious conflict represents the feeling
of guilt that the white Southerner bears when he has to face the
problem of slavery and of injustice towards the black man.

I have so far analysed the relationship between the
aristocratic Southerner/the nefro servant/the newly-rich and the
South, The outsiders in the Hubbard Plays are Horace and Alexandra.

Horace becomes infected by the family hatred. He tries to take
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revenge and punish Regina for her coldness and greed. She tells
him: "I see you are punishing me, But I won't let you punish me"
(p. 187). But Alexandra is pure, uncorrupted, and proves to be
strong. She observes, judges and decides. Alexandra is the new
generation. She stands for a new historical cycle. Her reaction

to the family hatred is to return to the former aristocratic
decorum and honor. Regina notices it and says: "You've been around
Birdie so much you're getting just like her" (p, 198). Alexandra
does not seem to resent it: "Funny. That's what Aund Birdie said
today" (p. 198). Alexandra is close to Birdie, the aristocrat, as
she is to Addie, the negro servant: "Addie said there were people
who ate the earth and other people who stood around and watched
them do it. And just now Uncle Ben said the same thing. Really he
said the same thing. (Tensely) Well, tell him for me, Mama, I'm
not going to stand around and watch you do it, I'll be fighting

as hard as he'll be fighting (Rises) some place else" (p. 199).
Though no heroine, Alexandra is the new hope, a symbolic revival
of the 0l1d South,

As for the real villain of the Hubbard Plays, Lillian
Hellman makes him not a Southern plantation master at all, but a
greedy Northerner desguised in gentility and class. Each Hubbard
sees him in a diffefent way. He enchants Birdie with his elegance
and charm: "Mr. Marshall is such a polite man with his manners
and very educated and cultured" (p. 136). Regina sees him as a
promise of status and wealth: "And there, Birdie, goes the man
who has opened the door to our future” (p. 1l43). Ben parallels
him with money and progress: "Well, when he lifted his glass to
drink, I closed my eyes and saw the bricks going into place" (p.
lu4), Oscar dreams of "The pleasure of seeing the bricks grow"

(p. 145), But this latter-day carpetbagger is recognized by Ben
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for what he is: "Money isn't all" (p. 14l), says Ben, to which
Mr. Marshall retorts: "Really? Well, I always thought it was a
great deal" (p. 141). Later he says to the same Ben: "Well,
however grand your reasons are,mine are simple: I want to make
money and I believe I'll make it on you" (p, 1%2), It is the
Hubbard family that struggles unscrupulously apainst its
neighbors, against itself, to pain yet more, to increase its
investment, but it is Mr. Marshall who brings truly predatory
capitalism from Chicago. It is this evil which Miss Hellman so
strongly attacks in the Hubbard Plays.

The need of geographical movement, found in all Miss
Hellman's dramatic work, but more so in the Hubbard Plays, stands
for the simplest as well as the most primitive form of escape.
The characters long for what is far away (either in place or time
or both}), but their dreams are seldom if ever fulfilled. No one
seems satisfied with what he has, what he means or where he is:
Regina wants to escape from family and home to the impersonality
of the big city, from the provinciality of Bowden to the
commerciality of Chicago, and while she waits to carry out her
plans she tried to bring Chicago to her by ordering her expensive
clothes from there. John and Birdie, Regina's aristocratic
neighbors, carry an even stronger and more uneasy sensation of
inadequacy for their roles — a social dissatisfaction - since
they long to escape from both the place and the time they live
in. John wants to leave Bowden in search of a war, any war - in
Brazil or at any place where he might demonstrate his chivalric
prowess. As a nostalgic Southerner he values the notions of
violence and "honor." Birdie wants to go back to the old Lionnet,
vwhere she was born — a land of plenty and '"perfection® and a

symbol of the static, conservative, unchanging Southern society
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of her parents. Oscar, less worried about power, honor and land,
but led by his sexual libido, plans to elope to New Orleans with
Laurette. Leo, Oscar's son, is part of a process of social and
moral degeneration. He inherits his father's acute sexual desires
and no strength to sublimate them., The small town of Bowden is
too provincial for him and so he "must go to Mobile for the...
very elegant wordly ladies" (p. 137). Lavinia, in turn, to
compensate for her omissions and sinful deeds, escapes into the
half-insane and mystic world of her antropomorphic god and
imposes upon herself the penitence of going "As far és Altaloosa"
(p. 381) to provide for her poor colored children.

In her Mood Plays (the last series Miss Hellman wrote and
also the most mature of her dramatic work) as well as her Political
Plays (which chronologically precede it) Miss Hellman gradually
changes her approach to the escape theme. Her characters become
less worried about actually moving from place to place in search
of ideality and attack their unsatisfactory reality by means of
either psychological or physical violence.

But ironically she only states a formal answer to her
thematic question in that grand flop written in collaboration with
others, the musical Candide (1956). Lillian Hellman's Candide,
like Voltaire's, tells the story of an incredibly nafve young man
who moves from place to place in search of perfect love, purity,
wisdom, harmony and happiness. The whole action is that of escape.
"I'm homesick for everywhere but here" (p. 655). Candide's escape,
as opposed to those escapes found in Miss Hellman's Hubbard Plays,
is throughly fulfilled. The last song of the musical contains the
thematic answer so laboriously sought after — that each one must

face his own reality, must make his own garden grow,
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THE QUEST FOR TRUTH IN ROBERT PENN WARREN'S
ALL the King's Men

Julio Jeha - UFHG

History is a crossing of paths, and when the intersection is
located in the South, it is worth a story. Penn Warren's novel
shows the self trying to step off the beaten track onto his own
routal. The Southerner's route forcibly stretches across the
plains of their history, through the jungle of their minds, to
reach a clearing where they can find a place they belong.

ALl the King's Men presents the Southerners in a continuous
process of death and rebirth, of 0ld selves giving place to new
ones perpetually searching for wisdom. The Southerners are the
new phoenixes, burning themselves to ashes on a pyre, and rising
youthfully to a new lifez.

The search may be represented by Jack Burden, the central
character. Lis name, Burden, means either encumbrance, that caused
by the South's sins, or theme, that of the quest for truth and
identity. Jack is a modern Oedipus in his quest to know himself.
Travelling toward illumination he meets not only Greek mythological
figures, but also Christian, Irish, Norse, and Anglo-Saxon mythic
characters, embodied in the people he runs into. They are a means
to convey one of the Southern myths, the.presence of the past in
the present.

.Jack Burden's similarity to the Theban king begins with his
birth. Mr. Burden leaves home when he knows Mrs. Burden is

expecting the son of another man. Thus Jack is brought up by a



167

mother he cannot love and far from a supposed father he cannot
respect. In a sense, his "father" was killed by his birth, and
like Oedipus's,Jack's feeling for his mother is negative. While

the former's love is exaggerated, the latter's is insufficient.

First excunsion into the past:

Oedipus's first attempt to discover his origin is a
consultation of the Delphic oracle. Upon the answer that he will
kill his father and marry his mother, he flees to escape an
outrageous perspective. Likewise, Jack Burden retreats into
Arerican history to avoid a menacing reality. He had "stepped
through the thin, crackly crust of the present, and felt the first
pull of the quicksand" grab his ankle (p. 299).

Jack's first excursion into the past led to the story of an
ancestor, Cass Mastern. A story of sin and expiation, of death
and rebirth, it is the academic version of the South's story.

Gilbert Mastern, Cass' elderly brother, had lost his
fortune in the Civil War, but a few years later he had another,
greater than the first. Gilbert was able to cope with the new
reality, to live "out of one world into another" (p. 162). He was
like the Viking warrior, slain in combat and led to Valhala,
where he was tended by the Valkiries. Although the Negro slaves
were not exactly Odin's daughters, Gilbert's house was named after
the Norse paradise.

Cass Mastern was brought up by Gilbert at Valhala and was
given a plantation, out of which he should earn his living. Once,

on a business trip, Cass met Anabelle Trice, who introduced him
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to pleasure and "darkness and trouble" (p. 164), She is like Venus
Cyprian, the goddess of carnal love. Penn Warren draws a parallel,
using references to mythology, some direct, others more subtle.
Verses written by Virgil, the Mantuan poet, are employed to
describe her countenance, To light the candles, she strikes a
match called lucifer. This name means 'bearing light', and is one
of the attributes of Venus, the Morning Star. It is also the fallen
archangel that became the Devil. The use of this word may be a pun

to foreshadow the fall of Cass Mastern.
As their amour continues, it is shrouded by a cloud of

darkness, "as Venus once shrouded Aeneas in a cloud so that he
passed unspied among men to approach the city of Dido" (p. 170).
But the clouds may be dispersed by the sun rays, and truth may be
uncovered. At the funeral of Duncan Trice, the wronged suicidal
husband, the sun was hot upon Anabelle and Cass, and could be
felt through their clothes. "It was preternaturally bright,"” said
Cass, "so that I was blinded by it..." (p. 172). It was an omen
of the final exposure brought about by a waiting maid, Phebe.

She was "given to the fits and sulls," much the same as a
pythoness, the prophetic priestess of Apollo. Phebe, the 'bright
moon', is one attribute of Artemis, the twin sister of Apollo,
the god of light, sun, and truth. So it is the maid, gold coloured,

that unmasks the illicit affair:

«es 8he opened up the {ingens — and there
Lay the ring on the palm of her hand - and
1 knew it was his ring but all 1 thought
was, it 48 gold and it is Lying in a gold
hand. ... Then T Looked up and she was
SLLLL staning at me, and her eyes wexe
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gold, too, and bright and hard Like goid.
And 1 knew that she knew! [p. 175)

Fear and remorse made Anabelle sell Phebe down the river,
and give all the money to a blind negro. As Cass hears his mistress
account delivered in a "wild sibilance," he becomes aware of his

guilt:

oo all of these things — the death of my
friend, the betrayal of Phebe, the
duffering and rage and great change of the
woman 1 had Loved — afl had come grom my
single act of sin and peafidy... (p.178)

Cass then travels after Phebe to free her and clear his
conscience. Although he never sees the golden maid again, he meets
another pythoness, named after Apollo's oracle, in a slave
auction. It is Delphi, with "deep dark liquid eyes, slightly
bloodshot, which stared at a spot... as though in a trance"

(pp. 179-80).

Cass perceives that:

eeo Lthe wondd is all of one piece... Eike

an enoamous spiden web and 4§ you touch it,
however Lightty, at any point, the vibration
nipples tc the nemotest peximetern and the
drowsy spiden feels the tingle and {3

drowsy no more but aprings oul to {&ing

the gossamea coils about you who have
touched the web and then inject the black,
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numbing poison under your hide. [pp. 188-89)

As Cirlot points out, "the spider sitting in its web is a
symbol of the centre of the world, and is hence regarded in India

nd Cags was

as Maya, the eternal weaver of the web of illusion.
able to perceive the web and understand the primordial unity of
the universe. In Nietzschean terms, the Dionysian tore the
Apollinian and Cass was one with the world.

The spider, with its ceaseless weaving and killing, also
represents the alternation of forces that give the universe its
stability. Thus, the spider symbolizes "that ‘'continuous sacrifice!
which is the means of man's continual transmutation throughout the

course of his life.""

In that way, from Cass' spiritual death
(sin) a new self was born.

Now, why was Cass Masterns' story included in the novel?
It is a narrative technique called 'mise en abyme', i.e., the
whole novel (Jack Burden's story) is represented by a smaller
tale (Cass Mastern's story), whose purpose is to create a
distancing effect. Penn Warren inverts these ideas of a microcosm
